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DEVELOPMENT OF A MODEL EDUCATION PARK
INTRODUCTION
The Problem
luere is increasing concern throughout our country that our public
sciiool systems are not achieving their educational goals.
Public education for white and black, affluent and poor, is funda-
mental to the workings of our democracy. A quality education must be
provided for all people, if they are to meaningfully participate in our
democratic society. If the dream of democracy is to be realized, then
the otate has an absolute responsibility to educate every one of its
people through a system of public schools.
Our schools should not only be designed for the education of
young people, but also as centers for people of all ages, young adults,
Darents, elderly people without children, everyone who can use the
educational, social, and cultural facilities of this institution. Our
schools should form the base of our society, from which emerge future
generations of young citizens. Schools should be centers for communities
to express and fulfill their educational, cultural, and social needs through
the organization and utilization of effective programs and facilities.
To date, we have seen little evidence that this represents more
than a dream. Unfortunately, it hasn't worked. Disparate groups,
administrators, teachers, sociologists, politicians, parents, the students
themselves, have different theories as to why this is the case. But they
II
all agree to varying degrees that our public schools are not living up to
their own ideals, their own notions of the kind of self-fulfillment and
preparation that they would like to provide. A recent survey conducted
by George Gallup indicated that there is a new national mood with which
educators must reckon. ^ Many also agree that there are grave injustices.
Education, decreed as necessary, is in fact compulsory. The law pro-
vides that children must attend school and that students be provided the
necessary education to enter adult society. Unfortunately, many students
are being deprived of their rights by involuntarily attending public schools
which do not deliver the education promised. James Elsbery, in a recent
article, commented that the twenty largest central cities have a greater
degree of segregation today than before the 1954 Brown decision. Seventy
percent of the black children in American cities are attending schools that
are ninety to one-hundred percent black. By 1975, this figure is expected
to reach eighty percent.
This state of affairs has created a highly tumultuous and explosive
situation today among educators, parents, and students. Anyone living
in America today must be painfully aware of the crisis in local school
1 George Gallup, "The Public Attitude Toward the Public Schools' .
Second Annual Survey. Phi Delta Kappa, October, 1970, p. 98.
2 James Elsbery, "Educational Reform' , The Urban Review,
(April, 1969), 4.
Ill
districts, and on college campuses, as the drama of school explosions
across the country are reported in radio, television, newspapers, and
magazines. The crisis issue addresses itself to-
1 . The quality of education. V hat shall be the nature of our
curriculum; what shall be its design, aoplication, and
intentions?
2. The administration of education. Who shall control the
schools; what shall the relationship be between student
and teacher, teacher and administration, administration and
parent, school and community; how shall policies be formu-
lated and effected, and by and for whom?
3. Intergroup relations. How does the school affect and/or
actually precipitate the present confrontation between various
groups in the community; to what extent must the school
necessarily provide the forum, the arena, for contemporary
social, political, and cultural aspirations and conflicts?
4. The cost of education. How will the spiraling cost of
operation and capital expenditures be absorbed by the already
overburdened taxpayer?
Countless solutions, theories, and plans have been proposed to
ease the enormous political and economic pressure being applied on local
IV
school districts. Pressure brought by teachers who find that old
administrative edicts simply do not work; parents concerned over per-
formance; and students who lost confidence in the institutions of their
elders
.
This dissertation will deal with one proposal that presents a
v/ay of approaching the basic issues which comprise our present crisis
in public education.
It is this writer’s contention that many of the crisis issues
facing educators today could have been avoided through long-range
master planning, involving school and community and that cities of the
future can avoid today's problems by planning now for issue of the future
If this is done, the issues can be met with poise and confidence. To do
this effectively requires a careful analysis of past mistakes.
In this paper, the writer will present the Educational Park as a
partial solution to the problems facing American education. It is readily
apparent that a solution as simple as clustering buildings will not solve
our problems, but the concept of centralized facilities, developed around
a carefully thought out educational program, can prevent many of today's
problems and anticipate many of tomorrow's.
An attempt will be made to provide the reader with the experience
Vof living through the development of an Educational Park. The paper is
designed to serve as a guide to the administrator whose interest is in
pursuing the park as a possible solution to curriculum and facilities
problems
.
Purpose
The purpose of this paper is to develop a hypothetical model of
an Educational Park. It is designed in a real setting to allow the
practicing administrator to experience the physical setting through direct
observation of all pertinent statistics
. The presentation of statistical
data is to provide background information, but can also be used as a
guide for the practicing administrator to follow when contemplating park
planning.
The objective of this model is to provide a setting for resolving
many of today’s crisis issues as well as to create an atmosphere where
tomorrow's crisis issues can be anticipated and perhaps prevented.
Significance
The significance of this paper rests upon the amount of imagina-
tion its users choose to apply. It is particularly hoped that it will be
used to help educators acquire an appreciation of planned development
and serve as a tool for helping those who are ir search of new approaches
VI
to the problems we are facing in education today. Properly used, it can
serve as a reference in the planning and development of an Educational
Park anywhere in this Country.
Some insights into the size of the problem of planning for educa-
tional parks may be had through recognition of some of the complicating
factors; rapidly increasing enrollments, together with accelerating social
change and a consequent need for more and more school facilities during
a time of rising prices and competition for tax dollars
. These problems
cannot be shunted aside, but must be faced by the responsible public
and private agencies. In the years ahead, many decisions must be made.
If the greatest utility and economy in educational parks are to be achieved,
these decisions must be based on a wide range of information.
School systems interested in developing educational parks are
handicapped by the scarcity of research and practical experience on which
to base their decisions. Research is needed to answer the questions of
optimum site selection, size and design, grade organization and administra-
tion, educational programming, financing, and use of specialized facili-
ties, staff, and equipment. The related problems of city planning, renewal
plans, zoning and transportation, the sociological and psychological
influence of the educational park on children, parents, and the entire
community need to be studied in depth.
VII
uuce the educational park problem is complicated with considera-
uons of esthetic satisfaction along with educational, community, and
social utility
, a solution in which these various criterions have not been
systematically considered, will have been arrived at through an over-
simplification of the problem.
When planning a park, the initial activity should be to assess
tne educational park facility needs of the community, communicate these
needs to the community as a whole, and coordinate with local agencies
to meet the problem. Master planning for the educational park should
consist of population projections for the adult as well as the student.
This will determine building needs to allow for adequate site size,
location of the park in relation to the centers of population, and joint
development of the educational park facilities with other local agencies
such as urban renewal, parks department, city transportation, etc. A
major concern is the purchase of an adequately sized site to anticipate
the educational, recreational, and cultural needs of the community.
The second phase should involve planning for the construction of
the individual buildings of the park. A careful study of instructional
areas should result in sufficient space allocations but not excessive
space. This same principle applies to storage space, administrative
space, and service areas in the park. Proper planning also will allow
VIII
for flexible use of space at a given time and rapid conversion of space
from one use to another. The flexibility of space should allow for
changes in educational programs and teaching methods.
This model educational park is presented as an educational and
organisational procedure designed to promote such goals as racial
integration and improved quality of education. A large school, serving
a diverse student body, will have a wide variety of courses, of facilities,
and of specialized personnel. It is not experimental in curriculum, but
iri concept- lts construction features, equipment, teaching aids, and
instructional methods have been tested and proved individually in other
school systems. Uniqueness lies in the fact that, to a far greater degree
than ever before, all these proven procedures are brought together with
excellent teachers and superior buildings, for maximum efficiency. The
environment is adapted to suit the educational program at all levels. The
educational program is not restricted to conform to physical facilities.
Basic to this kind of planning is a clear understanding of the likely
trends in school practice and an open mind with respect to the shape, form,
and arrangement of school spaces. Basic, too, is the involvement of those
human resources best able to give expression to the total setting, to
relevant national thinking, and to the specific community factors which
bear on the school plant planning to be done.
DC
In tnis dissertation the writer attempts to formulate a hypo-
thetical model that will assist the practicing administrator in his explora-
tion of the park as a possible solution to problems facing his expanding
school district. This model for an Educational Park is designed with the
objective of providing a setting to resolve many of today's crisis issues,
as well as an atmosphere for anticipating and preventing tomorrow's
crises. The writer will: (1) trace the history of the Educational Park
movement in the United States; (2) review forty-three projects that have
been proposed throughout the Country
,
giving a broad geographic and
population cross-section; (3) postulate reasons for their failure or
success as Educational Parks; (4) describe a physical setting that will
justify park planning; and (5) formulate the hypothetical model of an
Educational Park which contains the predicators for success. This will
be accomplished in four chapters. Chapter Five will be designed to
summarize the writer's conclusions on park advantages.
Chapter One will deal with the history of the Educational Park
"oncept . It will relate some of the significant contributions that have
been made in the development of the concept. A major focus will be on
the various rationales which have been presented for park development.
The chapter, thus, will address itself to the political and social, as well
as educational origins of park planning. The chapter will also give the
Xreader an overview of some of the different tynes of parks which thus
emerged
.
Further, the chapter will provide the reader with the necessary
background information to understand how the case study in the last two
chapters relates to a broader national and historical perspective.
Chapter Two will review the efforts made in several communities
whicn have gone through the development of the rationale for and models
of Educational Parks as were described in Chapter One. The major data
source for this chapter will be the first hand report of school administra-
tors who have been involved in these communities. While a variety of
topics will be explored
,
the maj or emphasis will be on the real problems
faced as people moved from the development of a concept to an attempt
to implement the same .
The majority of the information gathered for Chapter Two was
gained through direct contact with the administrators in forty-three school
districts. The administrators were interviewed either by telephone or
during site visits by the author.
As in Chapter One, this chapter will provide the reader with a
perspective on the realities of implementing a variety of park concepts
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in real school districts in real time. Again, it will provide a per-
spective from which to view the materials in Chapters Three and Four.
Ciiapter fnree is designed as background to inform the reader of
the nature of the community for which the hypothetical park is styled.
It will review statistical data relative to growth and building needs
,
the
sociology of the community, and a review of the current educational
program. Naples, Florida, located in Southwest Florida, was selected
as model for this paper. This community most ideally meets the criteria
for successful park development at this time because of its rapid growth
and present stage of community development. This chapter will be
intended as a setting for Chapter Four and as a guide the administrator
can follow when collecting background data for future park planning.
Chapter Four will serve as a practical guide to the school
administrator who is contemplating a School Park. It is designed to
take the reader step by step through the process of park planning and
construction.
This chapter deals with the justification for park planning on
both the educational and economical levels. It will address itself to
the specific problems faced in those communities studied, and attempts
to structure an environment that will overcome these obstacles.
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Chapter Four will also establish the "Plan for Collier County,
Florida”
, which serves as the model for this paper. It deals with the
challenge of creating an educational environment to serve the needs of
a rapidly growing community that will maximize the opportunities for
developing each student to full capacity
.
Chapter Five will give a review of the educational advantages
that this model has for Naples, Florida.
CHAPTER I
History of the Educational Park Movement
This chanter is designed as a review of the Educational Park
movement. It deals with the history of the Educational Park concept,
and it relates some of the significant contributions that have been made
in the development of the concept. A major focus is on the various
rationales which have been presented for park development. The chapter,
thus, addresses itself to the political and social origins of nark planning.
The chapter also gives the reader an overview of some of the different
types of parks which thus emerged.
rurther
,
the chapter provides the reader with the necessary back-
ground information to understand how the case study in the last two
chapters relates to a broader national and historical perspective.
The Educational Park concept has served educators very much as
El Dorado once served the Spaniards who never once put their hands on
it, but were driven to better things by the search. El Dorado is a figure
in history even if it never existed. So also is the Educational Park. The
concept has never been consistently defined and none has ever been con-
structed which any large segment of the educational profession has been
willing to accept as a true park. Bigness seems to be an indispensable
quality, but as Dr. Harold Gores of the Ford Foundation has put it*
2If bigness is the only distinguishing attribute of the
Educational Park, it will fail. Only if the Education Park
is better education for all children will it abide.
The words, "Educational Park", represent the concept of a
cluster of schools in a campus-like setting sharing a central administra-
tion and some common facilities. This concept has been applied in
various ways to meet specific urban school problems.
The idea of the "Educational Park" is not new. At the turn of the
century, Preston Search, then Superintendent of Schools of Los Angeles,
California, proposed a "School Park" for that city. He felt that a healthy
farm environment away from smoking chimneys and congested urban
conditions could lead to "unconscious instruction" ^ through the inclusion
of such units as a zoological garden, a museum, and a miniature range.
He proposed a 200-acre site which would house the entire school population
of Los Angeles in separate but related buildings. Search emphasized that
his "School Park" would be more than a traditional educational institution.
It would be a cultural center, library, vacation farm school, and a meeting
place for people of all ages.
Search was obviously well ahead of his time. He called for non-
graded instruction, individualized comments by teachers instead of grades
3 Preston Search, The Ideal School or Looking Forward (New York:
Appleton, 1901).
3and seminars. He also proposed twenty-four to one pupil-teacher
ratios
.
The basic theme proposed by Search and, unfortunately, not
imnlemented by Los Angelos, recurred in school planning throughout the
century
. In one way or another
,
it found its way into a number of
specific proposals for variations on, or prototypes of, the Dark idea.
In ’928, Radburn, New Jersey, a planned community of 25,000
in the metropolitan New York area, Drovided for a small variation of the
Educational Park by combining generous amounts of open space and
community recreation facilities with new school construction. The plan
called for a neighborhood development scheme in which 600 families
were to be grouped in parkways in which would be located a school,
playgrounds, tennis courts, and community rooms.
^
At just the same time. New York City was exploring the option
of building Educational Parks for schools on top of skyscraoers.^
4 "Model Town to Rise in Jersey to Meet Needs of Motor Age,
"
The New York Times
. January 25, 1923, Dp. 1 and 13.
5 W. K. Harrison and C. E. Dobbin, School Buildings of
Today and Tomorrow.
4Through the years the idea of the Educational Park persisted.
The emphasis was on coordination of school sites with parks and
playgrounds. Later came the "campus plan" which advocated a
community school in a park setting to include museums, art galleries,
concert and lecture halls, gardens, zoos, water areas and theaters.
^
During the Depression years, the Detroit, Michigan schools proposed
school complexes housing 6,000 to 10,000 pupils. In 1939, Glencoe,
Illinois, completed a "community-park school" on a ten-acre site.
This was a school designed for adults as well as children and
included a 1,000-seat community auditorium among its facilities. In
1946, Virginia and Edward J. Matson proposed a school and community
center of "fixed and movable" buildings in a garden setting of parks
and playgrounds. They proposed a single site for all students from
nursery school through junior college. This theoretical plan was never
realized
.
It was not until the 1950's that the Educational Park was once
more thought of as an economy measure. Charles Colbert, an architect
for the New Orleans school system, proposed a plan for "school
villages". His goals were, first, to effect economy in the building of
6 N. L. Engelhardt, "Trends in Schoolhousing Design ,
"
American School Board Tournal (January 1942), 23.
5much needed schools in the overcrowded Negro slums of downtown New
Orleans, and second, to provide a superior education program for more
than 9,000 students. He hoped that this plan might even bring about
some degree of integration, quietly and discreetly. His vision was of
a " Suburban Park" which would provide specialized instruction in a
7
beautiful setting.'
The only part of Colbert’ s proposal which was eventually adopted
was his suggestion for its site of 90 acres in the outlying Gentilly area.
The project, completed in 1958, cost slightly over $4,000,000, about
one-third of the original proposal. It was designed to serve about 4,000
students, instead of the 9,000 Colbert had envisioned. The complex is
called the George Washington Carver School Park, and now serves upwards
of 8,000 local Negro pupils in what was basically an oversized and over-
crowded neighborhood school.
One of the largest park plans was designed for Pittsburgh,
Pennsylvania, in 1963, by the then Superintendent Marland. The park
plan or 'Great High School Plan", as it was called, was defeated In
September, 1970, by the voters of Pittsburgh. Reasons for the failure are
7 C. R. Colbert and N. Spray, " School Villages"
,
American School
Board Journal (January 1953), 33-36.
6described in Chapter Two. Atlanta, Georgia, has what it refers to as an
Educational Park in the J. F. Kennedy Center, which is scheduled to open
this year. The Kennedy Center fails to qualify as a true park, however,
for the same reason that the New Orleans project fails: it serves a
racially segregated area. One of the basic ingredients of a true park is
a heterogeneous population designed so that the park will do a better job
of educating each child. The black child, obviously from all known
research to date, will not be better educated in a racially segregated
community
.
In 1968, John Fischer described one basic motivation behind
0
consideration of the Educational Park as follows:
Critically important educational, social, and economic
needs of a large part of urban America are not being met
by our present policies and practices, and there is no
reason to think they will be met by minor adjustments.
The evidence is irresistible that the consequences of
racial segregation are so costly and so damaging to all
our people that they should no longer be tolerated. The
elimination of this debilitating aspect of American life
must be ranked among the most urgent goals of our society.
The task cannot be done without concerted action among
many forces and agencies, but central to every other effort
will be the influence and the power of the public schools
.
8 John H. Fischer. "The School Park" Education Parks
.
U, S, Commission on Civil Rights. Clearinghouse Publication No. 9. Pg. 1.
7An Education Park survey conducted In 1967 by The Center for
Urban Education" showed that 14 communities have operating parks.
Of the 14 reported at that time, only two. Nova in Ft. Lauderdale,
Florida, and a park in Acton, Massachusetts, were complete parks
including all grade levels. Since then two Rhode Island communities,
Cranston and Warwick, have completed operational parks.
At the time of the 1967 survey each of the five great cities of
the United States: New York, Chicago, Los Angeles, Philadelphia, and
Detroit, was considering the Educational Park concept as an answer to
the crises that are typical of the large urban centers: dwindling funds,
aging school plants
, widespread and growing de facto segregation in
schools, and declining educational advancement. These are listed in
Appendix M.
The review showed that there were several educational issues
that motivated park planning. Those central issues were present in each
of the communities studied. Park planners envisioned bringing large
numbers of students together on one central site so that the quality of
education could be improved by providing economy in building and
9 Max Wolfe. "Educational Park Development in the United
States, 1967", The Center for Urban Education, New York, New York
(August 1967).
8equipping schools, bringing together a diverse student population,
improving articulation K- 12
, sharing of staff and facilities, improving
research, and expanding in-service programs for the faculty. These and
other advantages will be examined in more detail in other chapters.
The review also pointed out that parks developed to date do not
provide a clear or stereotyped blueprint which can be Immediately super-
imposed upon any urban situation with instant favorable results. The
Educational Park does not, and will not, supply all the answers. In
fact, there is no such thing as the Educational Park, rather we must more
accurately speak of an Educational Park — each individual park having
its own designs and characteristics evolving out of the needs and
aspirations of its community.
Basically
,
an educational park is a large clustering of educational
facilities with interrelated service functions. Such a park brings together
children from many smaller neighborhoods, thereby serving the children of
all of the citizens of a larger area.
Types of Parks
Those parks studied revealed that Educational Parks can be of
several basic types. In small districts a single campus can be developed.
On this campus would be located the high schools, middle schools.
9elementary schools, and supporting service facilities for the schools.
The administration of the district could be located on the same site as
well as the storage and processing facilities. This type of park was
planned for East San Jose, Albuquerque, Rockford, St. Paul, Miami,
Ft. Lauderdale, East Orange, Evanston, Warwick, and Acton.
A second type could be found in a large urban district where a
series of these parks may be needed, each serving a single area or
region of the system. Again, central administration could be located at
one of the parks, but serving all of them. These parks could be located
within the core area of the city
,
or in a ring around the core area where
land is less expensive and racial integration easier to achieve. This
type of planning was done in Philadelphia, San Antonio, San Francisco,
Toledo, New York City, Chicago, Los Angeles, Detroit, Baltimore,
Cleveland, Washington, D. C., and Sacramento.
Pittsburgh experimented with a third type of park with the policy
of developing large high schools, converting existing secondary schools
to middle schools, and relieving overcrowding in elementary schools.
This feeder school proposal serves as a transitional procedure to the
development of full Educational Parks
.
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A fourth type is the horizontal park where several schools of
a single level are located on the same site. Thus, a city might have
two high school parks, three middle school parks, and six to eight
elementary school parks. Communities planning to follow this direction
were Berkeley, East Brooklyn, Seattle, Pasadena, Grand Rapids, and
Atlantic City.
One variant of the park is a similarly comprehensive organiza-
tion serving one section of a large city as the single park might serve an
entire smaller town. Where this plan is adopted, the capacity of the
park must be so calculated that its attendance area will be sufficiently
large and diversified to yield a racially balanced student body for the
foreseeable future; this is the goal of the three New York projects.
Merely to assemble two or three elementary units, a junior high school,
and a senior high school, would in many cities produce no more integration
than constructing the same buildings on the customary separate sites.
Less comprehensive schemes can also be called school parks.
One, applicable to smaller communities, would center all school facilities
for a single level of education, e.g., all elementary schools, or middle
schools, or high schools, on a single site. Single-level complexes
serving less than a whole community are also possible in large cities;
this was the hope for New Orleans but faulty site selection resulted in a
11
racially unbalanced population. The Atlanta plan also falls into this
category
.
Ihe most comprehensive type of park would require a number of
changes in school planning and administration. This is the metropolitan
school park designed to meet the increasingly serious problems posed
by the growing Negro population of the central cities and the almost
wholly white suburbs that surround them. The proposal, briefly stated,
is to ring the city with school parks that would enroll the full range of
pupils from the kindergarten to the high school and possibly including a
community college. Each park would be placed in a "neutral" area near
the periphery of the city
. Each attendance area would approximate a
segment of the metropolitan circle with its apex at the center of the city
and its base in the suburbs. Since many students would arrive by school
bus or public carrier, each site would be adjacent to a main transport
route. This is hoped for in New York City's planning.
Administrative Reactions
It became readily apparent in studying the development of parks
that educational issues, although being paramount in the minds of the
educational planners, were secondary in plan implementation.
Prior to the 1960's, the park idea did not receive much support
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because we were engrained with the neighborhood school concept,
achool and city planners were too shortsighted and did not reserve
sufficient central city land for the development of such complexes and
subsequently so much was invested in small neighborhood schools that
it was economically unwise to choose another course of action. By the
1960’s, however, many of these plans were becoming obsolete and the
idea of centralizing facilities once again caught on. This was the case
in New York, Chicago, Los Angeles, Philadelphia, Detroit, Baltimore,
Seattle, San Antonio, Washington, Pittsburgh, San Francisco, Buffalo,
Berkeley, Syracuse, and many cities with a smaller population. Had
the replacement of outdated facilities been the only issue, coupled with
a desire for good school programs, the park probably would have had easy
sailing. However, the major sociological problem of the '60’s became
race, and it has been the racial issue which has had the greatest Impact
on the education park. It was this issue that brought about increased
interest and planning in the early '60's and this same issue that brought
about defeat of most proposals in the late '60's.
The press of desegregation sent city planners scurrying for new
ways to appease the U. S. Office of Education. The Education Park
seemed an ideal solution to their problem. As a result, a flurry of
activity took place from 1960-67, and many parks were planned and ready
13
for construction. However, in the mid-60's another sociological
phenomenon took place which sounded the death knell for most of these
city projects. The white population began leaving the city and by 1965
many of the cities were showing a majority black population. The
interest in quality began to wane and the old economy theme became the
byword. Boards of Education, although representing a majority black
population, were still white and represented the interest of the major
taxpayer who, in most cases, was white. At this point in time, Board
after Board rejected park proposals as being too expensive or in the case
when the Board continued its commitment for quality schools, radical
white-dominated groups brought pressure on Boards using the age old
arguments to disguise their racial bigotry. "A way for the Communist
conspiracy to indoctrinate young minds was to expose young children to
high school age boys and girls." Each community had its own unique
battle to fight; but out in front, campaigning against the park, was the
local chapter of one of the more conservative organizations
.
The communities that have discontinued plans at this time will
give a variety of reasons; but in close interviews with educational
leaders it was reported, in most cases, that the park plan was discontinued
because of the shift in racial balance and they, as educators, still
considered the concept to be sound educationally.
14
Chapter II will deal specifically with those problems, real or
imaginary, which have prevented a sound educational concept from
becoming a reality
.
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CHAPTER II
Review of Park Planning
In view of the social and political factors involved with Park
development, the researcher studied forty-three districts to determine
the current status of the Educational Park movement.
Chapter Two reviews the efforts made in several communities
which have gone through the development of the rationale for and models
of educational parks as described in Chapter One. The ma)or data source
for this chapter is the first hand report of school administrators who have
been involved in these communities
. While a variety of topics are
explored, the major emphasis is on the real problems faced as people move
from the development of a concept to an attempt to implement the same.
The majority of the information gathered for Chapter Two was
gained through direct contact with the administrators in forty-three school
districts. The administrators were interviewed either by telephone or
during site visits by the author.
As in Chapter One, this chapter provides the reader with a
perspective on the realities of implementing a variety of park concepts in
real school districts in real time. Again, it should provide a perspective
from which to view the materials in Chapters Three and Four.
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The writer relied on two avenues of Information to obtain a
portrait of Educational Park development.
1 . Telephone interviews with Administrative personnel.
2
. On-site visits and interviews with Administrative
personnel.
This approach was used to insure a direct response. It was
felt that a written questionnaire would not produce the desired candor
nor would the writer be assured of the personal attention of the school
administrator directly responsible for or involved with the project.
The writer requested a personal conversation with either the
administrator responsible for the project or, in his absence, someone
who had direct contact with him and wa fully informed of the status of
the project. In each case the following questions were asked:
1 . What has been the extent of Educational Park planning
in your community?
2 . "Would you please describe your Park organizational
structure?
3. What do you consider the advantages a Park will have
for your community?
4. WTiat are the disadvantages as seen by you or pointed
out in your study ?
5. How have you approached your community with plans
for a Park?
6. What has been your community's reaction?
i
17
7. What were your major stumbling blocks?
8. What opposition did your plan have? Please describe.
9
.
(For completed Parks)
. What are the advantages your
Park has over the neighborhood plan?
Summary of Responses
The interviews revealed that in those communities studied,
twelve had completed parks or had them under construction, thirteen had
abandoned plans and eighteen were still in the process of studying the
concept. Those communities studied are listed in Appendix M.
Where parks had m< > with success, the interview showed strong
evidence that, of all plans that have been proposed for integrating urban
schools, the boldest was the Park.
In school districts where redistricting, pairing, open enrollment,
and busing offer little hope of producing lasting integration and high
quality school programs, the Park may well offer a satisfactory solution.
Educational Parks have been proposed i" a number of communities and
are being planned in several. The schemes so far advanced fall into
several categories. The simplest, which is appropriate for a small - or
medium-sized town, assembles on a single campus all the schools and
all the students of an entire community. As a result, the racial character
of a particular neighborhood no longer determines the character of any one
18
school. All the children of the community come to the central campus
where they can be assigned to schools and classes according to what-
ever criteria will produce the greatest educational benefits. The School
Board of East Orange, New Jersey, announced a 15-year construction
program to consolidate Its school system of some 10,000 pupils in such
an educational plaza. After a shift to majority black population, the
proposal was dropped.
Another advantage listed by proponents was ease of non-grading,
with provisions for the full range of individual differences always present
in instructional groups. This is not the exclusive prerogative of an
Educational Park but can be facilitated much easier in this setting,
according to those interviewed. Non-grading, coupled with team teaching
and differentiated staffing, breaks down the teacher-per-class-per-~grade
concept and opens up possibilities for teams of teachers, aides, and
others to work in planning programs based on diagnosis of all those
individuals constituting a learning group. The administrators interviewed
claimed that this kind of differentiated staffing can be adapted much more
efficiently in an Educational Park and will bring many benefits to the
professional as well as the student.
19
Teachers
, like others in labor markets
,
gravitate to those
positions they see as more desirable. The contrast between the ghetto
school and an affluent one contains more than the visible features of
shabby surroundings. The atmosphere of defeat, the violence of one
compared to the newness, brightness, and tranquility of the other. The
ghetto school means the concentration of troubled children in one place
and a resulting intensification of difficulties; the outcome is a sub-
culture among students inimical to learning and frustrating to teaching.
Teachers generally take their work seriously and orefer to work where
the expenditure of skill and energy is more likely to produce discernible
results. It is small wonder that most teachers avoid the ghetto or at
best seek early transfers.
Those interviewed felt that the concept of a large educational
complex, serving youngsters of diverse racial and social backgrounds,
could provide genuine redress of inequities in the distribution of public
school teachers. By eliminating the neighborhood school, an institution
which by reflecting residential segregation, produces homogeneous
schools
,
such complexes would remove the very basis of the invidious
comparisons which now lie at the heart of the allocative system.
Educational Parks could bring an end to the dread of the ghetto school.
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The Interviews showed that an Educational Park involves two
major types of change for teachers, and these are particularly marked
for elementary teachers. The first is the replacement of small, dispersed
units by a collection of units in a central location, a shift from simple to
complex organization, from intimacy to the possibility of impersonality.
The second series of changes revolves around racial and socio-economic
integration as relatively homogeneous student bodies are replaced by
heterogeneous ones.
Administrators claimed that the advantages of a park far outweigh
the fears expressed by som* teachers. Teachers will be allowed more
contact with professional colleagues to share ideas and grow professionally.
They will be freed from much of the supervision required in the small unit
and therefore have more time for professional reading and research.
Teachers
, through economies of scale, can be provided private office space
and library facilities, as well as clerical assistance. Differentiated
staffing will allow for greater utilization of talents. Teacher in-service
training will be greatly facilitated and new innovations will reach the
children at a much more rapid pace.
A park design could include a laboratory school where supervised
experimental projects will be carried out. Teachers could be rotated
through this school as part of an in-service program to update their skills.
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Counselors could provide a much richer mixture of alternatives for
pupils. Universities, because of the number of children to be reached,
will be eager to associate with the park.
Those interviewed felt that the park has many administrative
advantages as well. Specialists who heretofore rarely, if ever, reached
the small schools, would be available on a daily basis. Clinic facilities
to work with all aspects of learning disabilities could be established to
Jiagnose and correct differences. Reporting of test and other pertinent
data to teachers will be greatly facilitated. The teacher will be able to
truly individualize with this type of feedback data. Electronic computers
and other equipment can be economically justified due to numbers and will
speed up the dissemination of information. Media centers and libraries
will aid the learning process and large sums will be saved from lack of
duplication of expensive technical material and equipment.
Each person interviewed specified advantages and disadvantages
as they personally perceived them. Almost all of their comments are
incorporated in a list of park advantages developed by the Florida
Educational Research and Development Council which reads as follows:
10
10 ' Project Ideals"
,
Florida Educational Research and Develop-
ment Council, Area J, pp. 26-7.
/
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Advantages
1 .
2 .
3.
4.
5.
6
.
7.
8
.
9.
10
.
11
.
12 .
13.
14
.
Accommodate the need for pupil and faculty desegregationbetter than any of the other five plans for desegregation.
Provide the setting for a potential to improve the
instructional program in scope and depth.
Eliminate old and obsolete plants and return the property
to the tax rolls. y
Provide for multiple use of costly and low use materials
resources, and programs.
Provide an opportunity for center city and suburban
planning and even consolidation.
Reduce the disruption to the child's educational program
due to inner city mobility.
Simplify plant maintenance and operation.
Help reduce racial, social, and economic conflicts.
Provide an opportunity for decentralization of policy
development and administration in large systems and
better grade level and subject area articulation at the
same time.
Provide an economy of operation as a result of size and
scale of operation in the areas of purchasing, storage,
and delivery.
Create a larger community within the city.
Provide better facilities for community utilization over
the full week and day.
Provide an opportunity for educational research and
innovation on an operating level.
Maintain the small school concept in elementary and
middle grades with separate schools for 500 pupils.
(Use the school within a school concept in the high school).
23
15.
16.
Provide an opportunity for better coordination withthe business and professional community.
equalize the educational opportunities within a
school system.
17. Include community facilities such as zoo, museumpark, playground, library, and health clinics
18
*
j
mPr
^
ve articulation among the three or four schoollevels •
1 1. Economize through joint use of facilities.
20. Encourage grade level reorganization.
21. Stimulate educational innovation in organization
and curriculum.
The Florida Educational Research and Development Council also
printed a summary of park disadvantages in 1969.
1
1
Those listed were:
Disadvantages:
1 • Cost and time of pupil transportation will increase
because most pupils would be unable to walk to school.
2. Community participation and concern would lessen because
the size of the community served is considerably large.
3. Because of the largeness of the complex, there could be
a greater loss of identity for pupils.
4. Core-city and suburban conflicts will appear on location,
organization, and administration of the park.
5. Implementation of the park will be expensive.
Project Ideals Florida Educational Research and Development
Council, Area J. p. 23.
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6. Intensive in-service education of faculty and
administration would be necessary to accomplish
the desired educational goals.
7. Focus on schools as the solution of social problems
and expectations may exceed possible outcomes.
8. Park may be located in the wrong area.
9. Parks would lessen ethnic and racial impact on the
pupils
.
10.
No research shows that such a plan would improve
educational achievement or social adjustment of its
pupils
To successfully develop a park it will be essential to disprove
those claims against it. This becomes difficult because, in many instances,
you are involved in an emotional issue rather than a factual argument.
The number of communities that discontinued park planning is
greater than those that completed parks. Thirteen communities studied
reported they dropped their plans. Reasons for doing so were fairly
uniform and the pressure tactics employed to defeat bond issues similar.
The reasons given by most districts for discontinuance were-
1. Site selection and purchase.
2. Integration.
3. Population shift.
4. Age mixing.
5. Transportation.
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Site Selection
Planners stated that site selection was a crucial factor in
developing a park. At least two parks developed to date completely
lost the value of park planning and development because of faulty site
selection. Those were New Orleans and Atlanta. Both parks were built
in ghetto areas and are forced to serve a racially isolated population.
Tne ideal site should meet the following criteria:
. Be reasonably accessible to all of the district's
neighborhoods without favoring one.
2. Be convenient to existing transportation facilities.
3. Not be located in an imoortant commercial or
residential area.
4. oe located in an area that will be upgraded in value
by the presence of an Educational Park.
Not every community will be able to find a site meeting all of
these criteria, but they should avoid at all cost, locating a park in an
area that will cause unnecessary inconveniences for a given racial or
ethnic group. The minority child should not be forced into a middle
income suburban neighborhood any more than the middle income suburban
child should be forced into the ghetto. Both situations are equally false.
Instead, the site should provide an ideal mixing ground for all children.
Those completed parks that most nearly meet these criteria are- East
San Jose, California: Fort Lauderdale, Florida (Nova): Cranston, and
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Warwick, Rhode Island.
The selection of an ideal site caused some communities to drop
park planning. This was the main reason for failure of the Great High
School Plan in Pittsburgh. The cost of locating new buildings in the
greater Pittsburgh area became so great that the Committee finally gave
up on the project. 3an Francisco, California and Rockford, Illinois,
also gave land cost as a major reason for park failure. East Orange,
New Tersey, cited population shift as their number one reason for
failure but did indicate that land cost rose sharply from the time of
initial planning and did play a part in the final decision to discontinue.
Integration
Administrators interviewed felt that, in school districts where
redistricting, pairing, open enrollment, and busing offer little hope of
producing lasting integration and high quality school programs, a park
may well offer a satisfactory solution. Educational Parks accessible to
all racial groups represent the one solution that holds the promise of
complete desegregation while providing opoortunity for significant
improvements in the educational program offered young people.
Any oroposal designed to achieve desegregation will run into
opposition. An Educational Park is no exception. Some of the common
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arguments which motivate opponents of desegregation are quite similar
in the districts studied. Among the most common were-
1
. ®ar 0
.
f
.
loss of the neighborhood school. This has been
Effort
171119 ^ f°r m°St °Pponents of Park development.s are made to place the neighborhood school in an
untouchable category. The attack itself is well founded
since it is virtually impossible to develop an effectivedesegregation plan in a large community based upon the
neignborhood school. However, the neighborhood schoolis not the sacrosanct institution which many of its
proponents try to make it appear. Many southern
communities have organized their schools in direct
opposition to the neighborhood concept for the specific
purpose of avoiding integration.
2. Fear of lowering standards in the predominantly white
schools: opponents of integration are fond of quoting
standardized test scores in an effort to show standards
will be lowered if the schools are desegregated. How-
ever, all available evidence does not support this claim.
Conversely, there is considerable evidence that the
performance of Negroes is dramatically improved when
exposed to the increased challenges and improved
programs associated with school desegregation.
3. Fear that contact with Negro children will be harmful
to Caucasian children. Since this is the most bigoted
of the three fears listed here, it usually is the least
expressed. However, it provides the latent motivation
for many people who express their opposition to
desegregation. This whole argument is obviously
irrelevant. Children, both Caucasian and Negro, are
going to have increased contact with each other whether
adults like it or not. Our whole world is now inter-
racial. Children are going to live in increasingly close
contact with each other. The time for them to start is
while they are in school and before the prejudices of
the older generations have become firmly implanted.
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Integration was a real problem In each of the communities that
discontinued park planning. In only two communities, Brookline
Massachusetts and Pittsburgh, Pennsylvania, did racial mixing truly
not appear as a major reason for failure. Even in the communities that
had successful parks, administrators admitted a serious struggle to
overcome this issue. Those communities still in the planning process
consider this a most crucial issue to face.
Population Shift
Some of the communities that dropped park plans indicated
unofficially that they did so because the racial composition of their
cities changed from minority black to a white minority. They expressed
no desire to continue since there was, in their opinion, no need to be
concerned with integration. Those communities included- East Orange,
New Jersey: Alameda, California: Galveston, Texas- Toledo, Ohio: and
San Antonio, Texas.
It is difficult to analyze the motives of these districts but it
does seem rather obvious that the predominately white administration and
Boards of Education lose interest when the majority shifts. These
districts lose sight of the fact that the park can do more than provide
integration. Most recently the park is winning support from educators
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Wh° belleve 14 <an provide a physical setting for superior education,
lilts conclusion is based on the many efficiencies in the use of
teachers and other school resources which would result from linking a
number of schools on a single campus.
The number of cities in which the Negro population is at least
equal to white is increasing. One means of maintaining a large white
population in a school system is to redefine the boundaries of the system.
>uoii a system can be established by creating a single school district out
of all or a major part of a metropolitan region. It would require that the
school population in a central city be joined with the population attend-
ing schools in the surrounding suburban communities.^ These cities
would then be able to benefit from superior educational programs as well
as hurdle the segregation issue.
Acre Nixing Problems
Another peripheral problem area that contained many latent racial
arguments was the entire sociological argument that covered age mixing,
busing, and bigness. These areas were discussed as problems by all
administrators and in the districts that abandoned plans they played a
major role in anti-park campaigns. Emotional arguments were raised to
12 A feasibility study on l/etropolitan Park has been completed
by Dr. Paul Davidoff, Department of Urban Planning, Hunter College,
New York
,
N. Y.
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influence the voter. Miami, Florida, told of the massive TV paid ads
that showed a high school student smoking pot on a large school campus
While a first grader looked admiringly on - the issue was defeated in
Miami. Dr. Willis argued sincerely against the park in Chicago because
he feared the manageability of a large park in his city. The term "busing
was used in its most negative sense in all districts to either help defeat
or give considerable difficulty to the plan's success.
These issues, either real or imagined, must be dealt with
effectively if the plan is to succeed. Chapter Four will go into greater
detail on each of these emotional arguments" as the plan for Collier
County is developed.
Transportation
Much of the organized opposition to the Educational Park seems
to focus on Transportation. Nobody likes busing, it is argued, and
schools are not in the Transportation business. However, many children
already are bused to neighborhood schools as well as to many school
events. Transportation is inherent in the park concept and busing, as in
any system, is expensive. The justification, or the excuse, lies in the
fact that children would be transported to better resources and programs.
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The imagined concern over Transportation is the term "busing"
as it relates to integration. The real concern is over the question-
How can we transport all of the personnel of the complex: pupils
teachers
, para-professionals, administrators, maintenance workers
,
to
the park quickly, efficiently and safely? The universal answer given
by those interviewed was that the problem must be dealt with in terms
of the particular community. It must be dealt with in terms of how such
transportation can fit into the overall architectural scheme of the park,
what the education experience of the transportation itself can be and
how whatever new system of transportation is constructed, can become
a valuable service to the entire community surrounding the park. Plans
range from sophisticated high-speed monorail systems for cities to very
simple bus routes for more rural areas.
The important message gained fr om interviews was that Transporta-
tion is a real concern and must be dealt with effectively. It requires
cooperative planning between school and city planners. Chapter Four
will deal with the particular plan for the model park.
Those communities that reported successful plan development were-
Bronx, New York (2); Baltimore, Maryland: East San Jose, California-
Atlanta, Georgia; Ft. Lauderdale, Florida; Evanston, Illinois- Cranston,
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Rhode Island: Warwick, Rhode Island- Acton. Massachusetts: Nanuet,
New York* and Plymouth, Michigan.
They listed several advantages, all of which are Included in the
listing provided by the Florida Research Council. The administrators
interviewed did, however, place emphasis on the following-
. Greater flexibility in programming students.
2. Better staff utilization.
3. Broader curriculum offerings.
4. Increased special services.
5. Integrated schools.
6. Differentiated Staffing.
7. Economy of construction.
3. Economy of operation.
9.
Better community relations.
10. Equalized educational opportunities.
11. Improved research.
1 2 . Greater articulation
.
13. Better curriculum organization.
14. Stimulation of innovative curriculum ideas.
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In developing the hypothetical model in Chapter Four, each of
these advantages is incorporated.
The administrators interviewed were enthusiastic about the park's
success. They were quick to caution about the real struggle included in
gaining acceptance of the plan but conclude that the fight is well worth
it.
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CONCLUSION
The interviews conducted revealed that twelve of the communities
studied have completed plans for Educational Parks, thirteen have dis-
continued plans, and eighteen are still in the planning process.
The patterns for success are very similar, as are the patterns
ror failure. Those communities which supported parks, or are continuing
to plan, are doing so because they believe it offers solutions to their
present problems. They envision greater flexibility in programming the
individual student, better utilization of staff, broader curriculum offerings,
increased special services, a solution to the integration issue, better
teacher training, an improved opportunity for decentralization, differ-
entiated staffing, economy of operation, economy of construction,
improved community relations, an equalization of educational opportunities,
improved research, greater articulation between grade levels, and the
stimulation of innovative ideas in curriculum and organization.
-hose discontinuing the park have done so for six basic reasons.
They are- the cost of land acquisition, a shift in racial balance, pressure
from political groups, the departure of the administrator who initiated the
concept, transportation, and the sociological problem of mixing broad age
ranges. The administrators interviewed indicated they believed the park
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could solve their problems end still support the idea, but they are
unable to overcome pressure from the above stated objections.
This chapter has dealt with each of the advantages and dis-
advantages as perceived by administrators
. They will be dealt with
again in Chapter Four as the hypothetical model is developed.
Chanter Three gives the reader background data about the model
community as well as provides a practical guide relative to the type of
initial population and community studies required in park planning.
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CHAPTER III
Educational Park Planning
To fully understand the Importance of park planning In any
school system It is essential to have an understanding of the community
being served from an historical, physical, sociological and educational
point of view.
In the introduction to this paper the writer referred to the need
for early identification of problem areas and planning based on community
need. This planning, it was stated, must take into consideration the
failures and successes of other communities.
Naples, the County seat of Collier County, Florida, is in the
process of developing into one of the State's larger cities in a relatively
short period of time. The metropolitan areas of Florida, as all over this
Country, are faced with staggering problems- the cost of education, the
integration issue, and the entire realm of quality in education. It is this
writer's contention that Naples can develop an educational system for
tomorrow's city today, and in so doing find a partial solution to many
urban education problems. The model park described in Chapter Four is
an attempt to set the pace for future school plant expansion in this city.
It will be designed with the aim of avoiding those conditions which create
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many of real crisis issues in the city today and to create an environment
that will be conducive to the needs of this community in the future. This
chapter will give the reader some factual data about the historical, geo-
graphical, sociological and educational picture of the County so that the
reader will better understand the community being served by the model
park.
In addition to presenting the reader with a picture of Collier
County, Florida, the data in this chapter is presented to give the school
administrator a better understanding of the types of data that must be
collected when entering into park planning. It is not this writer's intent
to explain how to conduct each of the studies reviewed in Chapter Three,
but meant to show the need for the collection of this type of data.
The Florida legislature established Collier as the State's sixty-
second county in 1923. Southern and eastern residents of Lee County,
which had been created in 1987 to bring the seat of local government to
Fort Myers from faraway Key West, had come to feel that a second
reorganization was needed because Fort Myers had grown too far away
from their interests. Barron Collier, the leading developer in the south-
western part of the State, promised to open up the area with highway and
railroad construction and the legislature responded by creating Hendry
County to the east and Collier County to the south (See Map, Appendix A).
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Collier County Is the largest landmass county in the State, and
the second largest county in total area. It was first settled by the
Oalusa Indians, followed by the Spaniards, the Seminole Indians, and
in the latter part of the 19th century, the first American settlers. The
three original settlements at Everglades, Immokalee, and Naples were
to continue as the three major centers of population and economic growth
in the county.
As the first county seat of Collier County
, Everglades became
the transportation and communications center for Barron Collier's land
development and road building activities. The latter included the con-
struction of the Tamiami Trail, now U. S. Route 41, from Fort Myers to
Naples and east to Miami. During this period of prosperity, Everglades
boasted newspapers, a bank, a railroad, telephones, and an operating
street car, among other advantages. The Great Depression and Hurricane
Donna in 1960 both had damaging effects on the town's physical and
economic well-being. From 1960 to 1963, the community remained an
obscure fishing village with a very low per capita income and a black
population of approximately 30 per cent. The remaining 70 per cent is
made up of native’ Floridians. Today it is again undergoing some
development and serves as a western gateway to the Everglades National
Park, and as a headquarters for many sportsmen and tourists.
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Immokalee was first settled in 1972 and became the center of
the agriculture and ranching interests in the county. It is now the site
of a tremendous fruit and vegetable industry and its population each
year is swollen with a great number of migrant workers creating a set of
unique challenges to the educational system. The community is 30 per
cent Spanish-Arnerican, 30 per cent black
-American
,
and 40 per cent
white. It runs the extreme from a small number of very wealthy families
and landowners to a few farming executives with a majority falling in the
low-income category, and during the peak season an overwhelming number
of extremely poor migrant workers
.
Naples was first settled in the 1880's by northern sportsmen.
In World War II it was the site of a training base for the Army Air Corps
,
which sold its flying field to the city. The activity of the base helped
to spark a period of rapid growth making Naples one of the fastest growing
areas in Florida. The seat of the county's government is now in East
Naples. The population is 90 per cent white, upper-middle to high
income families with eight per cent black and two per cent Spanish-
American. Naples can best be described as a wealthy resort community
catering to "snow birds"
,
a term used to describe northern visitors who
spend only the winter months in the community. Business in Naples
usually doubles during the period from November to April. Naples is
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located on a 7-mlle expanse fronting on the Gulf of Mexico. Most of
its homes fall in the $30, 000-plus ranqe.,
Immokalee is located 42 miles northeast of Naples. It has no
accessibility to water. There are a few quality homes but the landscape
13 dotted with poorly equipped migrant camps. The main street can best
be described as a movie frontier scene.
Everglades is located 42 miles southeast of Naples and is
bordered by mangrove swamp and the Gulf of Mexico. Most of the homes
are modest.
Collier County is growing in population so fast that accurate
estimates of the current and anticipated rates of growth are difficult to
sustain. Table I, Appendix B, illustrates this growth to the present. In
19o J, the county contained only 2,833 persons and ranked 65th among
all Florida counties in population. By the 1960 census, however. Collier
had increased to 15,753 persons and to 37th position in the State, Since
1960, estimated annual increase rates have ranged from approximately
five to ten per cent.
Estimates for future population are given on Table II, Appendix C.
From these figures it is evident that earlier estimates were a bit high in
light of more recent data. The current University of Florida estimates
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appear a bit lower than previous figures.
An earlier population estimate for 1968 had set a figure of
33,800 but the University of Florida Research Bureau's 1969 estimate
was lowered to 31,500. Similarly, earlier estimates for 1970 and 1975
populations had been set at 41,000 and 61,800 respectively, while the
| %9 estimates have been lowered to 36,600 and 48,800.
Population growth results from two basic phenomena: natural
increase, or the excess of births over deaths in the resident population:
and net in-migration, or the number of people moving into an area less
the number leaving.
The natural increase in population for Collier County is shown
for the years 1963 through 1968 on Table II, Appendix D. While births
are constantly rising, deaths are also, so that the natural increase for
the past several years has shown no marked trends. The range has gone
from a low of 152 persons in 1965 to a high of 231 in 1963.
The net population in-migration for Collier County from 1963
through 1968 is illustrated on Table III, Appendix D. The figure is
arrived at for any given year by adding the natural increase of population
to the population estimate for the previous year and subtracting this sum
from the population estimate for the given year. The net in-migration for
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filler County has shown a marked increase from a 1963 figure of 969
persons to a 1968 figure of 2,986.
A recent article in the Miami Herald entitle
"Florida in the '70's"
otaced that 1 lorida s three fastest growing counties in the '70's are
expected to be Hernando (Brooksville)
,
up 98 per cent to 29,500-
Collier 'Naples) up 97 per cent to 68,500; and Osceolo (Kissimmee, near
Disney World), up 97 per cent to 23,300."
Economic Activity
Retail trade figures for 1963 and 1967 Indicate the rapid growth
of Collier County and Naples in general business activity (Table IV,
Appendix E)
.
In the four years from 1963 to 1967, the number of retail trade
establishments in Collier County had increased from 280 to 374, and the
number in Naples from 176 to 235. The volume of sales in the same period
had increased from $32,823,000 in Collier County to $53,645,000, and in
Naples from $22,761,000 to $40,610,000.
The value of building permits in Naples and Collier County has
been rising steadily (Table V, Appendix E) . According to the Miami
Herald ("Florida in the '7 O's", October 26, 1969, p. 57-P), Collier
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County's economic future is assured.
a planned city of 30,000 well under way at Marco A 1
and
e
north
e
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m building wlthlrTthe next few years
''" m°re tha" $2 ° mllU°n
Naples recorded over $14 million in building permits in 1967, almost
$20 million in 1968, and will run well over $30 million in 1969. The unin-
corporated parts of the country also had over $14 million in 1967, and
surpassed $23 million in 1969. Building permit figures were not available
for the City of Everglades.
Enrollment Projection
From the preceding statements, it can be seen that Collier County
is a growing, vital, and energetic area of the United States. As the
county has grown and will continue to grow, so also will the enrollment in
the public schools increase. Tables VI, VII, VIII and IX list the projected
enrollments in the schools through the 1979-80 school year. These Tables
can be found in Appendices G, H, I and J.
As these data are inspected, it must be realized that any projection
of future development is of necessity based upon a series of assumptions.
Tuese patterns of the enrollment in the future must be viewed in that context.
Among the assumptions that have been made are*
1 . The birth rate will remain approximately as it was in
1969. This is a low birth rate, the lowest in modern
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American history, and if there we
change, there would be an effect
enrollments.
re to be a sizeable
se upon future
3. The school organization will remain constant. If
additional grades were to be offered at either the
lower or the upper ends of the present school
structure, there would be an increase in future
enrollment.
4 * There will be no dramatic change in the promotion
nolicies affecting children. If more children were
be retained in their grades, future enrollment woul
be increased.
Based upon those assumptions, the material on Tables X and XI
was developed. All available data seem to indicate that the school system
will approximately triple in enrollment during the next ten-year period.
It appears that this increase in enrollment, while present at all grade
levels
,
will be felt more at the middle school level than at the other
levels. There can be several reasons for this. First, persons moving into
the county often already have their families started, and the middle schools
will experience a heavier enrollment of new arrivals. Secondly, children
attending the middle schools have not as yet reached the school-leaving
age, so these schools will not have the numbers of students reduced by
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dropouts
.
The tables also indicate that a proportionally larger increase is
projected for the Naples-Marco area than for Iramokalee or Everglades,
although some growth Is projected for all areas. The main thrust of
development seems to be occurring more in the Naples and surrounding
areas
.
Educationa l Program
The Collier County educational program is in an embryonic stage
of development. It is comprehensive in that the system includes the
standard school curriculums and a variety of special programs as well:
it is educationally sound, based on modern educational theory and
practices; and it is philosophically consistent with the democratic
principles of free public education.
To adequately describe the total educational program, the
traditional elementary-secondary division is no longer appropriate. The
Collier County standard curriculums include elementary schools, middle
schools, and senior highs. In advanced education, planning for vocational-
technical education, community college, and adult education has started.
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Standard Curriculum?;
Several unifying factors are present in the formal schooling
provided in the regular Collier County K-12 sequence. For administra-
tive organization, a K-5, 6-8, and 9-12 grade plan has been uniformly
adopted. This is consistent with a national trend but more important,
it permits both educational and financial gains for the school system.
To name a few educational benefits, one might include providing for
immediate housing for the five-year-old (kindergarten), grouping the
teenage group in a more realistic age division, and providing a larger
school population at the senior high level, which permits a greater
range of courses in the curriculum.
Frooably the most pervasive educational emphasis occurring at
all age levels is an instructional organization designed to individualize
the curriculum. Ihe educational leaders believe that non-grading, team
teaching, and flexible schedules facilitate opportunities for individual
development better than the traditional self-contained classrooms.
Developing a school program that is flexible enough to be adjusted
to the needs of each individual is truly a difficult task because it requires
extensive planning and work in specifying educational objectives,
developing materials, preparing teachers, and getting valid feedback data.
Few of these can be accomplished beyond the local school level. However,
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the last one, acquiring feedback data, may be partially fulfilled by a
county testing and evaluation program. Baseline data by school, by
instructional area, and most important, by Individual student, are now
available to the teachers and administrators through standardized
testing. These data are used to identify instructional areas and special
student groups that need attention. Additional data are to be gathered
on drop-outs, high school graduates, and others who are served by the
education program.
Another aspect of caring for individual needs is special education.
There is a consistent percentage of students in any population that need
special care and instruction. These are the deaf, physically handicapped,
and mentally retarded
.
An early identification program has been started in the kindergarten
classes and remediation is begun as soon as possible. Although limited
rrow
'
tho need special facilities for the handicapped attached to and a
regular part of a school is already planned.
In the next ten years, a total special education program will be
developed through the high school years where handicapped students will
have the opportunity to learn to become productive, useful citizens in a
totally integrated atmosphere.
Elementary Program
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Rudimentary non-grading and team teaching have already been
accomplished in the early age group. What remains now is the massive
task of specifying objectives and developing activities, materials,
instructional staff, and leadership to obtain the desired results.
Two basic approaches are being used to develop a basic
curriculum. One is somewhat experimental through the IDEA Project
where 11 Unipacks'" are the key units. Unipacks are instructional packets,
developed by a teaching team, and are individually administered.
Although there are some common class activities, most of a student's
educational program is done through independent study.
A second technique is beginning to evolve in the separate schools.
Under the leadership of the building principal, teaching teams are
gradually developing curriculum guides suitable for their school population.
Rather than separate instructional units such as the Unipack, the end
result will be curriculum guides based on specific behavioral objectives.
ihe elementary program may be summarized as being in the first
stages of development. Curriculum is being written for children five to
eleven years old. Teaching teams are forming and leadership among the
faculty is beginning to emerge.
Middle School Program
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The middle schools have initiated team teaching and non-grading
along with selected aspects of flexible scheduling. As in the elementary
program, Unipacks are being written in the IDEA Project as a means for
curriculum development. Also in middle schools other than the prefect
school, units of studies are being written. These basic curriculum units
are being devised by teaching teams, the major instructional vehicle.
Projected needs include greater depth in the curricular offerings.
The educational leaders see a need for a wider selection of topics and
more educational opportunities for the high ability student. Initiation of
a stronger independent study will evolve as the facilities are developed
to accommodate the idea.
_Senior High Program
Probably the most difficult and challenging assignment faced by
the Collier County educational leaders is to provide the ideal secondary
program which is deep enough to meet the diverse needs of all its
students
.
Great strides have been made in the general education area where
team teaching, flexible scheduling, and aspects of non-grading have been
started. An eight-period day has been introduced, variety and depth
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added to the curriculum, and Independent study Is available. However,
serious limitations were noted in a thoughtful report 13 submitted to the
superintendent In October, 1969, by the Naples High School faculty.
The report highlighted their needs in relation to the available facilities
which were found inadequate and difficult to manage
.
The implications of the report place the emphasis clearly in a
larger context than the walls of the school. Curriculum expansion is
needed in a work
-simulated context and further still to a community
setting.
On the immediate horizon, the educational leaders face a
decision on developing a vocational education program. State pressure
appears to be for establishing a separate facility even though the history
of such establishments had seldom been successful. Nevertheless, some
aspects of vocational education are needed but more in the context pre-
scribed by the Naples High faculty report cited earlier.
Projected for the future is a truly comprehensive high school
which has a curriculum and the facilities designed to meet the needs of
all its students. The curriculum will contain general education in the
classical sense of a liberal education (college preparation) which will
13 Building Feasibility Study, Naples High School, October, 1969
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contain many areas of depth such as art, music, language, and so forth.
In addition, a variety of pre-vocational and technical programs will be
available, each of which will be open-ended enough that a student may
alter his educational ambitions any time during the high school years.
The Collier County educational leaders are committed to
individualized curriculum, where learners are expected to be actively
involved in learning. Such a program cannot be efficiently conducted in
the traditional classroom or during the school day. Two of the most
obvious problems, and a concern of the educational staff, are flexible
space and time schedules: space and time needed by the learners and
teachers as well, that will accommodate a variety of types of instruction
which can vary from independent study to large group lectures.
As the decade proceeds, certainly all new buildings will be built
to house the required flexible program, but then too, the existing buildings
will also be remodeled. Every school will have an Instructional Material
Center, which can provide adequate work space for teachers and students
alike, facilities which can be adopted to the instruction being conducted,
and an extended school day and school year so that sufficient time will
be available to carry out the educational objectives of the program.
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Advanced Education
An educational program which serves Its community needs must
reach beyond the standard school curriculum. In these modern times,
it can easily be seen that the demands of a technological age reach
beyond the scope of traditional education. Not only are there new
vocations, new skills, and new preparations, there are also concomitant
social problems. Extended leisure time and longer life expectancies
after retirement are examples either of which has serious implications
for a community education plan.
Vocational
-Technical Education
The present program is limited to business and some introductory
technical work. There is general agreement that skill-trade training is
essential for a significant number of students, but the long-range interest
of the high school students is best served by a comprehensive high school.
V hile the high school student will be allowed to prepare for a future
occupation without being forced into an almost irrevocable career commit-
ment at too early an age, there are other post-high school students ready
to become skilled craftsmen or technicians
. Some of these will be adults
who need additional training or re-training, while others may be young
adults seeking a life's work.
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Projected for this area is a consolidation of high school and
post-high school curriculum. For the high school student who is
ready to select an occupation, it could be grades 12, 13, and 14.
the post-high school student or the adult, it will be a vocational-
technical center where terminal education is available.
For
Community College
At the present time. Collier County students have access to the
Edison Junior College. If the growth trend continues at its present rate
it is logical to expect a need for a community college. This, too, will
add to alternatives for education available to high school students
,
young adults, and the more mature members of the community.
Adult Education
Community schools have just begun programs on two school sites.
In conjunction with the Mott Foundation, a director has been hired by the
county to coordinate the activities.
The educational leaders consider the community education as part
of the regular school curriculum where an unlimited curriculum may be
designed to extend learning and leisure activities through an entire life
span. Community education directors will be placed in every school
where the need is established.
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SUMMARY
The data reviewed in this chapter reveals a definite need for new
construction. It also Indicates the growth in the Naples area from a
small resort town to a future metropolitan area. To properly plan for the
year 2001, the school system must now set aside land. This land was
located and the site selected Intentionally to allow normal Integration.
Punils from the ghetto and those from middle-income areas will meet on
a common site midway between both locations, thus avoiding a false
situation for either group. By acquiring land that is in the center of the
proposed city of the future, the city will be saved numerous problems of
land acquisition at high cost in the future.
V hat we have in Collier County is the physical setting that can
ideally be used as a park model. The racial mixture is varied with white,
black, and Spanish-Americans
. There is a diverse cultural and economic
background among the pupils to be served. The city of Naples is in the
midst of rapid population growth, and there is land available that meets
the necessary criteria for a successful park. Naples will become a major
Florida city within the next ten years. By planning now to overcome inner-
city problems that exist in other major cities, the community will be able
to create a far more effective educational program of lasting value at a
cost that will be less than that of trying to correct big city mistakes.
This area can be used to show other big cities how orderly planning for
55
growth and utilization of
quality education.
space within the community can result In
Chapter Four will
Park and will specify the
deal with the actual planning
advantages for this city.
of the Educational
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CHAPTER IV
Rationale and Specifications for Collier County. Educational Park
In this concluding chapter the writer has attempted to provide
a practical guide for the school administrator who is contemplating an
Educational Park. The model is based on actual experience and
Incorporates solutions that were arrived at after reviewing similar
problems in other parts of the Country. The model has been designed
to learn from mistakes of the past as well as gain from successful
efforts
.
The chapter relates to the overriding issues that have caused
other plans to fall, as described in Chapter Two. and attempts to justify
the Park concept by dealing with each of these issues. The chapter
reviews twelve basic educational objectives which the community deem,
as essential to their school program and shows how these can be
facilitated in the Park. The last section of Chapter Four deals with the
physical layout of this particular park.
The Educational Park concept is a sound approach to providing
maximum educational opportunities for the total population. However, the
full potential of the Educational Park has not been fully realized for a
variety of reasons. The peripheral problems which typically are secondary
to the more fundamental needs of education are: (1) the economic arena
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where people question the Immediate outlay of large sums of money
on one site; (2, the psychological and sociological arena where parents
envision first grade youngsters constantly in contact with high school
seniors and fear loss of identity because of the bigness of the Park, and
!3) the sociological arena where people see the massive problems of
race, class, and religious integration and find in the neighborhood
school the opportunity to maintain the status quo and in many cases,
even to run from one of the major problems of the twentieth century
black and white relations.
The Educational Park concept justifies itself by dealing with
these problems categorically both at the theoretical and at the practical
levels
.
A* Justification of the Educational Park
1. Economic Concerns.
I his section of the study deals with the population statistics
which establish the need for the amount of construction proposed for the
park and the time factors which determine the park's logical and continual
growth
.
Statistics supporting the justification for construction of the amount
of school space proposed for the Educational Park are obtained from the
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Ten-Year Building Plan which was presented to the Collier County Board
of Education in 1970. 14 The 1970 Ten-Year Building Plan gives
statistics supporting the constoction of two large parks as well as other
local school buildings.
Tnese population projections show that barring any unusual
happenings there will be a massive increase in student population. Any
time you have a significant growth in student population there is no fancy
way of dealing with this problem. Either a school district will temporarily
try some very unsound educational activities such as half-day sessions,
double sessions, night sessions, etc., or utilize temporary facilities.
Ultimately, the citizens must do what they could have done more economi-
cally m the first place, and that is to construct educational facilities to
house these students.
The evaluation of existing facilities and pupil enrollment predictions
indicates that additional facilities must be provided in all sections of
Collier County during the next decade.
°
1
. The Naples-Marco Island Area
A. Ten elementary buildings, each with a capacity of
700 Students
.
14 Ten-Year Building Plan, Collier County Schools", Associated
Educational Consultants, Pittsburgh, Pennsylvania, March 1970.
15 Ibid
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E * A county vocational school for 1100 students.
The Immokalee Area
A. An addition for 450 pupils to be added to the
Pmecrest Elementary School.
B. Convert the presen t high and middle school complexto a senior high school (grades 9-12) for 800
students.
C. A middle school for 800 students.
The Everglades Area
A new elementary school for 350 students.
The same report contains construction and occupation time tables
which are consistent with the student projections. It also recommends
that two educational parks be developed in Collier County. This chapter
deals with the first of these two proposed parks which is suggested for
the North Naples Area. Thus far, extractions from available reports
indicate that there will be more students and there will be a critical need
for housing for these students.
The educational park which is proposed for Collier County will
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link schools together that will include grade levels of K-12. It will
take care of the problem that occurs In many small schools where spaces
have less use. but are still essential to the educational program. Such
spaces include the cafeteria, auditorium, multi-purpose rooms, and
other special rooms. In the larger schools these spaces are utilized
more efficiently.
In this educational park it will not be necessary to build up to
eight kitchens at several thousands of square feet in space and several
tens of thousands of dollars In equipment. Where a single school
requires five thousand square feet for a cafeteria, eight schools sharing
will not require forty thousand square feet, but rather approximately 1/3
that amount. Food will be prepared in a single kitchen and delivered to
each school In the park. Libraries, study areas, special laboratories,
administrative suites, and guidance areas lend themselves to similar
economies
. This principle holds true for expensive equipment and certain
highly specialized personnel.
Savings realized from such efficient utilization of space can be
applied to broaden the educational program. For instance, the saving of
science laboratories allows the creation of a planetarium, to increase the
instructional thrust of both science and mathematics. Saving one or two
gymnasiums allows the student population to diversify and utilize.
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without extra cost: s wimming facilities * i arg l , a larger outdoor facility, more
specialized sports courts, etc. One large auditorium which would serve
both community and schools would replace four or more smaller ones,
leaving money for small dramatic theaters.
Special services such as guidance, development-diagnostic-
corrective reading, special education, and health services can be
implemented without raising costs of operation.
The centralization of storage not only results in large savings on
supply costs but also allows the choices of supplies to be considerably
broadened and their accessibility increased.
The busing costs should be no greater and possibly less than costs
of transportation to the traditional neighborhood schools. The majority of
students in this area are being bused at the present time. Therefore,
the number of buses needed and the total number of miles should not show
a substantial change. There is a chance for possible savings by being
able to use the buses for multiple routes. This is possible only because
of locating the facilities on one site, such as the educational park, and
locating the site near the center of the pupil population.
There will be savings in the initial construction phase. Preparing
a single site for several buildings will be less expensive than preparing
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eiSht separate sites. The actual cost of construction should he reduced
When more than one building can be bid at a time. The contractor can
substantially lower his bid when he knows he is not faced with taking
his equipment and crews a distance. Likewise, material can be purchased
in quantity, effecting a cost saving.
The multiple use of special areas provides a savings, and that
saving is compounded when this usage is made on a single campus.
Pupils will be able to walk to these areas thus saving on transportation
costs.
Not only will the park result in economy of plant operation, but
there will also be the possibility of joint school-community projects to
effect economy. An example is the civic auditorium. If it is constructed
on the school site, it will not only show a savings through lack of duplica-
tion in construction, but also in maintenance and supervision.
The same economies can be realized with a community swimming
pool and recreational areas.
These economic advantages are valuable in and of themselves, but
their potential or their realization is wasted if they are not selected with
adequate reference to local educational philosophies, needs, and
capabilities.
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A good educational program allows prudent economies to enhance
it. but should not be sacrificed for them. The development of the
educational program is another section of this chapter. It is sufficient
to say here that the program has been in the process of development in
accordance with the best known methods of local analysis and with basic
reference to express local values. The most modern educational program
possible, relative to the requirements of the county, is being planned.
The educational program is the final, imperative ingredient for the
success of the educational park.
^ * Psychological and Sociological Concerns
The physical size of an educational park such as this
is difficult for the average citizen to bring into focus. The site set
aside for this park contains 183 acres. The racuning concern of parents
today is that a site which is this large and which will accommodate this
many students will not afford the opportunity to deal with students' human
needs on an individual basis. This site could be looked upon as a group
of individual school sites lumped together. The 183-acre site provides
no more land than each school would have ordinarily. Therefore, each
organizational unit could be viewed as being separate. Development of
identity as an individual takes place in his interaction with the teacher
and his fellow students. The educational park does nothing to change
this interaction.
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There is always the concern by parents that the younger students
WU1 bS 10 Cl°Ser assoclati°n with the older students than they desire.
The educational parks are typically designed so that human growth and
development is taken into consideration. On a 183-acre site, elementary
and high school students can be easily separated. In fact, the distance
between the elementary schools and the high school in this proposed
model is as great as the distance between the existing high school and
the Lake Park Elementary School. The only difference will be a continuous
parcel of land
.
• Racial Concerns
hnce the 1954-55 Brown vs. Topeka decision in the
United otates supreme Court and, subsequently, the Civil Rights Act of
1964
' the proWem of raclal segregation has become most crucial. The
segregation of black and white populations has surfaced as one of the
social ills of this decade. No one has proposed an easy, quick solution
for this problem because there is none. The overriding conclusion seems
to be that all people must work together to insure equal rights, equal
opportunities, and certainly equal educational privileges to all students.
The educational park provides the opportunity to minimize and even
eliminate racial segregation in education. It also provides a greater
opportunity to maximize equal educational opportunities as all children
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Will be attending the same educational facilities on the same campus.
Young blacks and whites studying and working together can develop an
understanding for each other of which parents who grew up in a different
atmosphere are not aware. They can learn to develop a new understanding
that will carry over to their adult lives and hopefully wear away at the
misunderstandings that exist among many of today's adult leaders. It is
doubtful whether schools located in different sections of the community,
staffed by teachers of varying competencies and using facilities and
materials of different degrees of quality and quantity, can ever achieve
any semblance of equality. The educational park, with students coming
to the same general location, using common facilities, enjoying the
benefits of competent instructional teams, and associating with peers
from many socioeconomic levels, approaches the equality of opportunity
to which the schools are committed.
.the community school will not be swept aside but will actually
take on a new focus through which it can attract the community into
more complete educational facilities. It must be remembered that the
park will first help define a community for many children who have no
community, and secondly, will offer super-community services to the
adults regionally.
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B * Basic Educational Obje^ti^o
The raw data that were derived from the community dictated basic
overriding educational objectives which are being adhered to at the
present time. These objectives should be the foundation which will extend
Uke fitBrS thr°U9h the entire pr°Ject - of these objectives can be
facilitated through the educational park.
1 . Provide for a system of education that will be unbrokenirom the early pre-school years throughout life.
This objective is an indication that people in Collier
County recognize the need for a total educational program.
For a good many years school systems have displayed a
very narrow limited educational program which served
o.Jy a small portion of the community. There is a
greater need to begin workin„ with young children before
they reach school age. Formal learning does not adhere
closely to the boundaries established earlier in educa-
tional structure. There is also a need to have short-term
community education programs that aim toward serving a
particular educational need, e.g.
, income tax preparation,
~ t iild care, etc. There is an ever-pressing need for
training people in the use of leisure. There are many
people who have not had the benefit of an adequate
education program. A complete program should be provided
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(or all citizens of Collier County. As modern
technology has shown us, there Is a need to train and
retrain people for different kinds of jobs. It is pre-
dicted that a large number of modern workers will
change fields of work four or five times in a lifetime.
The retirement period for people today is longer and in
the future it will be even more. Present statistics show
US that there are 12,000 people in this country who are
over 100 years of age, and that some children being born
today will live to be 150 years old. This necessitates
the development of activities for our ever increasing
number of senior citizens.
2
. Provide overlap in organization to taka fullest advantage
of student strength.
Most experience shows that all students have strengths
and weaknesses and that some develop certain skills at
one time and that others will develop these skills at
anotner. The traditional lock step school pattern of the
self-contained classroom, with membership being
determined by chronological age, has not taken into
consideration these strengths and weaknesses and
development patterns. The linguistic or reading skills
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have been proven to be an important prerequisite to
a child's progress in other basic skills. Furthermore,
it is known that maturity and psychomotor development
are not synchronous with age. Therefore, there should
be maximum overlap in the school organization so that
a cruld may move at his own rate. Through this overlap
he can be free to explore and develop even further in his
strengths, and can be provided extra help in developing
ana strengthening his weaknesses.
3 . Provide sufficient overlap in organization to sustain the
learning role and motivation of students with learning
disabilities.
The learning disability problem has not typically been
handled through our customary or traditional organizational
patterns. A student who, after a few years of school,
consistently falls behind where he should be according
to his age and I.Q.
,
is classified as a disabled learner.
A child who is disabled in some learning area needs
special attention and needs help in maintaining motivation
which is key for his future intellectual growth. He must
be allowed to move ahead in the areas where he is
achieving so as to maintain his learning role. The
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disabled learner is not to be confused with the retarded
learner who, even though he may be achieving at a very
low and slow rate, is yet achieving near expectancy.
The more flexible organization can facilitate the breaking
down of learning disabilities through focus on these
disabilities.
4
. Provide for use of a differentiated staff consisting of
professionals and paraprofessionals
, thereby facilitating
team planning and other related activities
.
The cdjferentiation of roles and tasks for members of a
staff or a team is a necessity. The professional teacher
is many times involved in tasks that are clerical in
nature which can be carried out by paraprofessionals who
are not as highly trained. This differentiation will free
the professional for maximum time for interacting with
students on a one-to-one basis and for planning. These
combinations of professionals and paraprofessionals would
be formed into teams. These teams would determine roles
of the members and gain high performance from all involved.
In the educational park there are many possibilities for the
development of teams which can benefit a larger number
of students.
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5 . Provide for maximum multiple
organization units.
grouping patterns within
Students and teachers must be grouped to facilitate the
best learning environment possible. These grouping
patterns are not always the same from year to year,
month to month, or even week to week. These patterns
should be established for some activities and re-
established for others. The organizational units should,
therefore, be developed to insure this maximum flexibility.
The educational park, because of its multiple organiza-
tional levels, can insure a variety of alternatives.
6. Provide the opportunity to soften departmental lines in
the middle school and secondary school with the purpose
of encouraging inter- or multi-disciplinary activities.
\ ith the typical isolation of and specialization in the
secondary and middle schools there has been a natural
tendency to develop rather firm organizational and
departmental lines
. With only one school on the typical
campus this activity has been perpetuated. There is some
interdisciplinary activity taking place in the traditional
school; however, the opportunities for such benefits
become greater in the educational park arrangement. The
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location of certain disciplinary activites which blend
with others, and the encouragement of the development
of interorganlzational and interdisciplinary teams, help
to soften these lines.
7. Provirie for maximum utilization of the natural featurese site for instructional and recreational purposes.
It has been unusual in the past when building a school,
for little, if any, effort to be made to insure that the
natural resources of the site would be preserved and
developed for educational purposes. The typical trend
has been to clear the site and concentrate on development
of the school plant. This approach has wasted many
opportunities for students to have the advantages of
natural resources as learning laboratories. The 183-acre
site set aside for the development of the educational park
has a large number of possibilities which should be main-
tained. This particular area on the Gulf Coast of Florida
could provide some interesting geological studies. The
rock and soil formation in this area would allow opportuni-
ties for students who have an interest in this area.
Biologically, this site could provide a sample of many
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different species of plants and animals which are
indigenous to this sub-tropical climate. The develop-
ment of small lakes on this site would provide an ideal
opportunity for the study of aquatic biology and for
training people in the use of boats. Ecology is a new
word In the modern day vocabulary even though the
study of such has gone on for years. This site could
provide all of these opportunities in some manner or
other to all students who are part of the educational
park.
8
. Provide maximum opportunities to explore the
scientific, and mechanical arts.
performing.
Neighborhood schools are handicapped by the lack of
opportunity to explore the arts. The facilities necessary
to provide this opportunity are economically unfeasible.
However, the educational park, with several schools
linked together organizationally on one site, could
provide these because of the maximum utilization. There
is a need to provide students with a variety of learning
activities which will best serve their educational needs.
Otherwise, students are arbitrarily placed in areas in
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which they may or may not have an interest. Interest
must be created for students to become motivated toward
learning. Multiple opportunities can help create this
interest.
9
‘ t0
I
a less fragmented
- Interrelated pattern
oi total administration.
me traditional school has a principal and possibly an
assistant principal who are charged with handling all of
the administrative responsibilities for that school. There
are many activities which do not require such administra-
tive concentration. In the educational park it would be
possible to have a differentiated administrative staff
providing all of the same services but better utilizing
their talents. Teaming administrators is just as feasible
as teaming teachers.
10. Provide a program for upgrading the job skills for the
out of school population.
There is a need to develop the skills of the basic work
force so they can meet the requirements of the region. In
most regions there are specific industries or businesses
that require particular skills. This objective must be met
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in the pretraining period for the younger students and
also in the retraining period for adults who are moving
from one field of work to another. The vocational
school program proposed for the educational park is
geared to meet these needs.
11. Provide for distribution of special services.
The presence of a large pupil population can justify the
establishment of a special services center at the park.
This center will provide for more than the typical school
clime. It will be designed to serve as a depository for
gathering and storing data for each child as well as a
coordinating center to diagnose and treat disorders that
impair learning. In addition to the necessary health
staff, specialties centered here will include hearing,
speech, sight, reading, drug abuse, and any other
related specialties designed to aid the child overcome
handicaps
.
-2. Provide special professional services.
Ihe presence on a single campus of all school levels
and a wide range of administrative and auxiliary services
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would present the professional staff with opportunities
for personal development and advancement which no
single school now affords. The ease of communication,
for example, among the guidance specialists or
mathematics teachers
, would exceed anything now
possible. It would become feasible to organize
professional specialty departments in which teachers in
all parts of the park would hold membership in much the
way that a university department includes professors
from a number of colleges.
A research staff would be economically feasible and
allow the staff to participate in studies of teaching
problems that until now were wholly impractical for even
the most competent teachers. Because of the size of
the park and the number of pupils being served, it will
become a natural center for university cooperation
which will have innumerable side benefits for teachers.
C * Physical Spac^ Nporjg
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proposed unit areas.
The proposed unit sizes exceed the minimum* established by the
state Board of Education of Florida. (See Section
,30.2.22.) The gross
total square foot prelected area provides the necessary space for non-
instructiona, areas. This total was determined by adding 30% to the net
scheduled square foot area.
The first new elementary school now scheduled for occupancy in
September 1,71, a one-year advance from the scheduled date as shown
in the Ten-Vear Building Plan,
17
will be constructed following a modified
floor plan of the existing Avalon Elementary School.
Alterations to the plan are proposed to reflect changes in educational
thrust and the recommendations of the Principals' Study Committee selected
by administrators of the Collier County Schools.
>6 Survey of School Plants, Collier County Schools ” FloridaState Department of Education, Tallahassee. Florida, October, 1969, pp . 12-24
17 Ten'Year Buildin9 PIa "' Collier County Schools." op.cit.
.
p.4.60.
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Recommendations of the Principals' Study Committee form the basis
for determining space estimates for the remaining three elementary
schools. Fach of these schools would be designed to house five pods
each containing space for approximately 150 pupils.
The unit size listed for each pod includes a proportionate share of
the space required for the instnrctional media center, art instruction,
teacher planning areas, seminar rooms, and storage areas. Certain
non-instructional areas will be shared by two schools, thereby reducing
the overall square foot area required for the elementary schools.
The two middle schools would each be divided into three academic
houses. Each house would be designed to include classroom space,
seminar rooms, science laboratories, teacher planning areas, and storage
areas for a grade level.
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Space Estimates
Unit
Unit Si7.o
(sq. feet)
Ranae
(sq. feet)
Elementary
Five pods, K-2
(Circa 150 students each)
4,800 - 6,700 24,000 - 33,500
Five pods, 1-3
(Circa 150 students each)
4,800 - 6,700 24,000 - 33,500
Five pods, 2-4
(Circa 150 students each)
4,800 - 6,700 24,000 - 33,500
Four pods, 3-5
(Circa 180 students each)
5,760 - 8, 040 23,040 - 32, 160
Administration and service 335 - 1,405 1,670 - 2,810
(Shared)
Food Service 900 - 1,500 1,800 - 3,000
(Shared)
Community Room 700 - 1,000 1,400 - 2,000
(Shared)
Net Total 99,910 - 140,470
Gross Factor (30%) 29,973- 42,141
Gross Total 129,883 - 182,611
Middle School
oix academic houses, 6-8
(350 pupils each) includes
classroom space, seminar
science laboratory, teacher
planning and storage 9,600 - 9,600 57,600 - 57,600
Music 2,700 - 3,500 5,400 - 7,000
Home Economics 1,300 - 1,700 2,600- 3,400
Industrial Arts - Art 4,600 - 6,000 9,600 - 12,000
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Unit
Unit Size
(sq. feet)
Ranae
(sq. feet)
Physical Education (includes
shower, dressing, office,
divisible classroom, hard
court) 12,700 - 15,100 15,100 - 20, 100
Typing 600 - 900 1,200 - 1,800
Library 3,800 - 6,800 7,600 - 13,600
Administrative & Guidance 2,100 - 2,400 2,500 - 2,800
(Shared)
Auditorium (for 200) 2,000 - 2,000 4,000 - 4,000
Food Service 900- 1,500 900 - 1,500
Community Room
ooo1—
1
oo
r--
700 - oool—i
Net Total 107,200 - 124,800
Gro s Fac'.
-r (30%) 32,160 - 37,440
Gross Total 139,360 - 162,240
3 . Senior High School
A'*t
Business Education
Foreign Language
Home Economics
Library - I.M.C.
Language Arts, Social Studies,
Reading
2,500 - 3,100
10,400 - 10,400
4,200 - 5,200
2,800 - 3,400
3,700- 10,700
15,900 - 28,800
Industrial Arts
Mathematics
Music
8,400 - 13,600
4,450- 5,100
5,540 6,360
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Unit
Unit Si*P
(sq. feet)
Physical Education and Driver
Education (including gym ,
showers, varsity, etc.)
Science
Administration
Guidance
StucJert services (Health, attendance,
scheduling, data processing, student
Assembly (700 - 1,000)
Food sendee (1600 meals, seating
Range
(sq. feet)
22,900 - 30,000
9 /100 - 10,200
1,550 - 1,950
1/740 - 2,230
4 „500 - 5,500
11,525 - 14,000
8, 100 - 8, 100
4
.
Vocational School
Health related education
Office education
Distributive education
Ornamental horticulture
Small gas engines
Auto mechanics
Food services
Air conditioning - heating
Net Total
Gross Factor (30%)
Gross Total
117,305 - 158,640
35,192 - 47,592
152,497 - 206,232
2,750
2,000
2,000
5,700
2.500
4,650
3.500
3,350
Cosmetology
Building trades
Radio-television
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2,700
Administration
Phasing
Net Total
Gross Factor
Gross Total
Grand Net Total
for all schools in
the Educational Park
Grand Gross Total
for all schools in
the Educational Park
5,350
2,950
500 ~ 1.000
37,950 - 38,450
11,385 - 11,535
49,335 49,985
362,365
-462,360
471,075
-601,068
According to the building occupation projection schedule (Table 4 . 4 ),
Page 4.60 of the Ten-Year Report, these buildings are to be occupied by
’
the following dates:
1 . First elementary September 1972
2
. Second elementary September 1973
3 o Third elementary February 1977
4. Fourth elementary February 1980
5
.
First middle February 1978
18 Ibid.
, pp. 166
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6. Second middle February 1980
7. High School September 1972
8. Vocational High School September 1972
This time schedule makes it obvious that the elementary units
cannot achieve independent status until 1980. Until that time some
three-year units will either share facilities or organize for instruction
by other patterns. The middle schools will not materialize either, until
1 978 and 1 980 * The immediate concern will be how to accomplish the
organizational plan with half of the lower third and all of the upper third
being planned immediately and the rest waiting from five to seven years
.
This oresents little problem within the purely academic areas, but will
severely complicate the shared areas and the larger community
-oriented
facilities
. It should be emphasized that there is a need to coordinate
off-campus learning units until the completed park can be realized.
It would be well to consider the establishment or partial establish-
ment of middle school space before 1978, if enrollment justifies it.
The first elementary school, scheduled to open in 1972, opened
instead in 1971. During the interim between 1971 and 1980, it will serve
first as a K-5 school, intermediately as an upper elementary (or inter-
mediate school), and finally as the unit designated as "four pods, 3-5
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(circa 150 each)" earlier in this chapter.
D
‘ 3rganlza*lonal Patterns tot Groaning stnrWo
Several organizational patterns were considered. However, with
few exceptions, the basic structure which is used in the county at the
present time is recommended. It is educationally sound and is employed
by many school systems throughout the country. This pattern is:
Elementary -- kindergarten through fifth grade
Middle
— sixth through eighth grades
High
— ninth through twelfth grades.
The following organizational patterns are in keeping with those
presently in existence.
Kindergarten through Fifth
1
. Sub-units of 150 for reasonable teaming populations
.
2. Multi-age grouping spanning a three-year maximum range.
Organizational patterns for students thus occur as a desirable
possibility of:
1. Kindergarten through second grade.
2. First through third grade.
3 . Second through fourth grade
.
Third through fifth grade.4.
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Thus, when four elementary schools are proposed, one school
is created for each of the four brackets reproduced above, rather than
iour traditional kindergarten through fifth grade schools.
Sixth through Eighth Grades
This is the middle school as presently conceived. The organisa-
tion of the two middle schools in the educational park Is such that they
should become one architectural entity with she internal or sub-houses
of approximately 350 students. Academic arts would possess space
integrity to allow them to operate either as departmental or interdepart-
mental teams with some sharing of space and organisation within the
related arts program.
Ninth through Twelfth Grades
1
‘
!!?fh
d
r®
partra
f
ntal
f
zed hlgh sch001 Is thus organised complete
wit Carnegie Unlts
’ ls hoped that these lines can be
softened as planning progresses.
2 . A vocational high school
, disciplinary
,
as per varied age
ranges, will be subsumed under this bracket.
I^§lYgzl2lu s
,.
Adul^Educatipn and/or Community College
The theoretical organizational pattern will vary with time and
county lortunes
. It will include variously the following-
1. Vocational school.
2. Community school
3. Extension courses taught within these facilities.
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These patterns will allow considerable flexibility for the future
while allowing reasonable planning rationale to be executed in the
present.
Space
Original enrollment orojections and recommended facilities in the
ten-year report, the State survey, and original county planning call for
inclusion in the final park structure of the equivalent of-
1 ' rour ele">entary schools (K-5) at about 700 pupils each.
2. Two middle schools (6-8) at about 1,000 pupils each.
3. One senior high school (9-12) at about 2,000 pupils,
d. One vocational school at about 1,100 pupils.
5. Community school facilities.
6. Community stadium.
7. Community auditorium and performing arts center.
8. Community planetarium.
9. Community broadcasting station.
19. Adult and community college.
Items number 8 through 10 would possibly fall beyond the scope
of the present level of planning. It is possible at this time to plan the
requirements for 1 through 5 and suggest relationships to the others.
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Following the organizational pattern established in previous
sections in accordance with the current State regulations, the old
accreditation standards, and the new Florida school systems project
standards, the new space requirements can be estimated for schools.
The gross factor is given as net plus 30% to arrive at gross totals.
Those estimates are not in any way refined. They represent a
range of possible sizes for spaces as they exist State-wide and as they
are represented in the regulations and guides cited above. The range is
more useful at this point than an explicit figure, because the State has
three levels of accreditation, and the county will want to pick and choose
from among these levels to satisfy its own program requirements. Also,
the combination of spaces referred to in other parts of this report have
not been thoroughly resolved; therefore, some items, such as auditorium
space, which are listed school by school, will be shared among several
schools. The importance of these estimates is that they give scale to
the blocks of construction which must eventually be located on site.
Organizational Strategies
These organizational strategies will serve as directives to the
architect in his development of a final plan for the educational park.
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2 .
3 .
4 .
5 .
6 .
8
.
The schoclo should be located. In relationship to each
from K-
S
!2 Tin ^
arantee a continuous education
with all oMM,
mUy Prwlde the opportunity to dealmt ii chlldren on their achievement levels
.
o-
h
rW,e°-f f.
h°uld
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be located 30 as to guarantee anexchange of ideas between teachers at all levels Wh
disciplinary and Interdisciplinary
.
' b°th
not he^for f
S Sh°Uld ^ ,OCated so that a student shall
P^ipl any aCMVity ln Which he appropriately
fletiwm.
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f
ShOUld
.
be clustered to Insure maximum
exibilky in grouping students for learning.
vile schools should be grouped to Insure the individual’sinteraction with students in his age and peer group, whilepreparing him to live together with others
.
The schools should be designed to break the basic 30-1
pupil-teacher ratio and facilitate the assignment of blocks
of students to a differentially staffed teacher team.
The schools should be located to facilitate an on-slte
administrative team.
The total grouping of facilities should be arranged to Insure
maximum development and utilization of the natural features
of the site.
9
. Tiaific patterns should be arranged to insure maximum safety
for students.
'• The special facilities should be arranged so the public will
nave direct access to them without interfering with normal
daily traffic patterns.
general 3oace Relationships
The development of the park would allow a linear transition
from I
-12-vocational, with service and community-or-arts
-related
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facilities flanking or joining them.
Thus, each of the additional K-5 buildings would have five self-
contained pods of approximately 150 students. Each building of five
pods would house approximately 700 students. Each building would
house children in one three-year age range for nongraded programs. The
building which ultimately holds the fifth year students should be so
Placed that it is closest to the middle school site, so the two schools
could possibly share such facilities as the library, administration,
student commons, etc. The two middle schools, however their con-
struction is phased, should finally occur as one ’ building" or school
which contains six academic units (housing 350 students each) including
such spaces as classrooms, seminar rooms
, science laboratory, teacher
planning space, and storage. The three academic units will share the
related arts unit which will contain special studies such as music, art,
home economics, physical education, library, administration, etc. The
high school will come beyond the middle school. The intervening space
between the two should be used for shared facilities such as physical
education, arts, etc. The vocational will be located in close proximity to
the high school. Somewhere among the various clusters just described will
be located the coin* son facilities which finally emerge in the planning.
I our site considerations must be included in the overall plan:
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1 .
2 .
3
.
4
.
Location of playing fields near appropriate units.
Desire for retention of maximum number of trees orother natural characteristics
.
Adequate parking requirements
.
Provisions for delivery.
These genera! space relationships are derived from the organiza-
tional strategies previously outlined and from the instructional organiza-
tion which they generated. Possible space relationship diagrams follow
as Scheme I, Scheme II, and Scheme III.
30
total space relationships
SCHEME I
1. K-2
2. 1-3
3. 2-4
4. 3-3
3. Middle School
a.
.
Aoddemic Unit
b. Related Arts
6. High School
7. Vocational School
8. Shared or Transition Space
9. Learning Materials Center
,
10. Auditorium
11. Administrative Unit
12. Kitchen Facilities
13. Stadium
14. Common or Community Facilities
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TOTAL SPACE
SCHEME II
.
1. K-5
2. Middle School
3. High School
4. Vocational School
5. Shared or Transitional Space
SCHEME III
TOTAL SPACE RELATIONSHIPS
1. K-5
2. Middle School
3. High School
4o Vocational School -
5. Shared or Transitional Spaoe
6. - Common or Community Facilities
7. - Learning Materials Center .
8. Auditorium
9-.- Administrative Unit
10. Kitchen Facilities
11'.
-Stadium
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specific Space Relationships
The relationships given here are specifically directed to the
final layout development. This is the culmination of all of the informa-
tion given and the analysis of the same. If the layout deviates too far
from these specifics it will not facilitate the projected educational
desires. The priorities should be that the final layout is (1) educationally
sound and functional, (2) economically sound, and (3) aesthetically
acceptable
.
Specific 1
The entire elementary (K-5) block of buildings for 2,800 students
should be located near each other so they provide opportunities for
maximum flexibility
.
Specific 2
The elementary (K-5) block should be farthest from the high
school to avoid physical contact problems in play areas.
Specific 3
The elementary (K-5) block should be located near the middle
school area for ease of transition and possible sharing of facilities for
Grade 5 pupils.
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Specific 4
The elementary (K-S) block should have shared or transitional
spaces between it and the middle schools.
Specific 5
the elementary (K-5) block should be located near the central
learning materials center so that students will have easy access to
materials
.
Specific 6
The middle school block which will house 2,000 students is to
be between the elementary block and the high school, as it is the
transitional phase between elementary and high school.
Specific 7
The middle school should be developed to facilitate multiple
grouping possibilities.
Specific 3
Tne middle school should be located near the central learning
materials center so that students will have easy access to materials.
Specific 9
The high school, which will house 2,000 students, should be
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situated betwe n the middle school block and the vocational school
so that students can easily make the transition to high school and the
high school and the vocational school will be truly comprehensive.
Specific 10
The high school should be nearest the central kitchen facility
since it will have the greatest demand for sendees.
Specific 1 ]
The high school should be nearest the municipal auditorium to
allow use by the dramatics and music departments.
Specific 12
The high school should be nearest the municipal stadium and
large athletic fields.
Specific 13
The high school should be near the central learning materials
center so that students will have easy access to all materials.
Specific 14
The vocational school should be located nearest the high school
and the farthest from the elementary school block. This is to allow
flexible scheduling and to prevent accidents.
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Specific 15
The vocational school should be located near the central
learning materials center so that students will have easy access to
materials.
Specific 16
The natural features Of the site, such as lakes, should be
developed to facilitate learning at all levels.
Specific 17
'me municipal auditorium should be located in an area with easy
access and adequate parking, and out of the normal student traffic
patterns
.
Specific 18
The municipal stadium should be located away from the normal
student traffic patterns. There should be adequate parking to handle
maximum crowds.
Specific 19
There should be adequate parking adjacent to all facilities with
an effort to maintain high safety standards.
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Specific 20
The learning materials center should be located as near as
possible to the center of the academic educational activity in the
educational park.
Specific 21
The central kitchen should be located to facilitate the movement
of food from preparation center to serving areas in the different buildings.
However, it should be second in priority when compared to location of
academic facilities.
Specific 22
The central administrative complex should be located near the
academic activity and near the front entrance of the park.
Specific 23
The learning materials center should have adequate access to all
of the academic units
.
These specific relationships should be adhered to by the architect
to assure a complex that is educationally sound. The architectural layout
that follows gives the reader a picture of how the above listed specifics
were applied to the available site.
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Chapter Four has provided the reader with an opportunity to view
the development and design of a model park planned to overcome the
obstacles faced by other communities
.
Naples, Florida, Is at a stage of development that allows school
planners to envision a future metropolitan area and gives them the
advantage of designing a school system today for tomorrow's city. It
provides an opportunity to look at the problems faced in major cities and
allows for planning that will overcome those problems.
The model has dealt with those problems that have defeated park
proposals in other parts of the country and the chapter goes into detail
in planning a park designed to meet community defined objectives as
well as to give the reader a practical guide to construction and educational
concerns as the park is developed.
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CHAPTER V
CONCLUSION
The final test of the value of the educational park is in answer-
ing positively the question: ' Can it do the Job of educating our children
better than the traditional school and at what comparative cost?"
I propose that the park can provide an environment that will better
facilitate learning. The neighborhood school is not the sacrosanct
institution which many of its proponents try to make it appear. Many
communities have never organized their school system along neighborhood
lines. Examples are those southern communities which have students going
past one school to get to another simply because enrollment at the first
school is restricted to another race. Although in prior generations,
neighoorhood schools served many communities well, it does not follow
tnat the pattern cannot be changed to meet newly organized needs and a
new set of circumstances. The corner grocery store is giving way to the
supermarket. The small family farm has given way to a larger agricultural
unit utilizing labor saving equipment. The same trend is proceeding in
medicine, libraries, and industry. In an era of greatly improved trans-
portation, our schools should keep pace in altering their organizational
patterns to meet new educational needs.
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The educational park concept is a promising avenue of attack
on dejatto segregation. To achieve a viable racial balance, great care
'.'ill be necessary in selecting the appropriate site. The site should be
located to avoid the taint of the ghetto or the strain, for black students,
of moving into a strange white area. School officials should be provided
sufficient funds and other resources needed to make good decisions on
the location of the park. Such decisions will require careful demographic
analysis, surveys of community real estate practices, surveys of home-
owners' intentions, and the like. Great care is necessary lest a site be
chosen which, although initially appropriate, is subsequently rendered
Inappropriate by shifts in the residential distribution of blacks and whites
Tne education park, through economies of scale, will facilitate
innovations which call for expensive capital equipment. A less obvious
advantage is sociologiCc?l and stems from the concentration of people
envisaged in the complex. As in the city, a denser population leads to
greater variety in human relationships and greater diversity in the creation
and flow of ideas
. Cities, not villages, spawn civilizations; choice
among alternatives and cultural riches occur where ideas and persons
mix freely in diverse relationships. Thus the educational park, if properly
used, could produce a higher culture within the school. The park could
include, for example, an internal ' laboratory school" aimed at sparking
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-iprovcment in all phases of instruction. This pace-setting unit could
be staffed by teachers who possess scarce expertise in a variety of
su’ loots and instructional approaches. Teachers and students could be
r0tated tnrou9h tWs school for limited periods of time. A regular
mechanism for the Improvement of instruction could be made an integral
part of the park
.
lhe instructional resources of the school could be broadened by
emphasizing different techniques in different mixes. Counselors would
decide what mix of instructional approaches, social settings, etc.
,
is
best suited to the individual child. The standardization now current in
schools could be replaced by a closer linkage of individual need to
specific program. Sensitive counselors could, as well, use the options
beiore them to prevent the resegregation of children that occurs in the
form of ability grouping. These diverse approaches will also facilitate
research for it permits comparison and evaluation of the effects of input-
output relationships.
The park will contribute to more effective ties between city
schools and other cultural institutions. At present, universities face a
problem in working with school personnel because of the dispersal of
neighborhood schools. In the education park, time spent in matters
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affecting the entire complex would involve thousands of students.
There would be no problem of limited impact. The possibility of immediate
access to a large body of students located on one site, coupled with
effective arrangements for internal communication, would facilitate
relationships not only with universities but also with museums of art and
science, television stations, government bodies, news media, industry,
etc. Such ties to our culture at large could broaden the prospective of
teachers and students in ways which do not occur in a system of dispersed
neighborhood schools.
There is a major drawback for teachers in the neighborhood school.
Teachers complain that their daily round is an isolated one; the absence
of sufficient daily contact with a variety of adults leads the list of
complaints teachers attribute to their profession. In the park, teachers
could be freed from the constant responsibility for students through the
use of aides made possible by gains of concentration. Economies of
scale would permit the construction of facilities for teachers
,
such as
special dining rooms, libraries, recreational areas, etc.
,
which would
enlarge opportunities for daily interaction. Teachers could be freed to
visit their colleagues at work. Enlargement of the teacher’s daily
contacts would be pleasant and profitable; it could produce greater pro-
fessional stimulation.
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Economies of scale have their counterpart in the concentration of
human resources. Large complexes should permit the more effective use
of highly specialised personnel to assist teachers in particular aspects
of their work
.
Current arrangements for system-wide supervision are inadequate.
The time and effectiveness lost through travel from school to school is a
major difficulty. The cost of transporting teachers is also sizable.
The size of the park would justify the cost of computers to minimize
record keeping. Freedom from clerical routine would benefit the teacher.
Presently
,
there is much displeasure over teaching in ghetto
schools. This problem would be non-existent in the park.
Ungraded schools may be organized in a variety of ways but they
share the common objective of freeing students and teachers from auto-
matic classifications and learning sequences based primarily on the age
of the student. The goal is to bring the student's activity in school
closer to his personal needs and actual development. All ungraded
approaches, no matter what the specifics, require close and accurate
observation of individual students and sensitive decisions based on that
observation. Staff members are forced to see the individual child and to
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assess his unique nature and situation. The value of the approach
hinces on the quality of those decisions; unless they are effective, the
ungraded school offers slight advantage over more routlnlzed forms of
Instruction. By focusing on Individual students and encouraging greater
collegiality among teachers, ungraded schools move teaching toward a
more professional type of role performance. Routine solutions, based
on the needs of a group, are replaced by hard thought about individuals,
isolated Judgments by visible decisions, the lone practitioner by con-
sulting colleagues. One finds similar shifts in the higher quality
hospitals, law firms, and architectural offices. Reflective action in a
context of colleague visibility is probably the hallmark of quality pro-
fessional service. The park provides the atmosphere to allow this service
on a K through postgraduate basis.
Every child, regardless of his ability, should have the opportunity
to achieve his potential. Children come to school from markedly different
backgrounds with varying levels of attainment and with striking differences
in their readiness to proceed. The range in reading ability of a typical
second grade class is usually from four to six years. The spread in
grade five increases to eight or more years
.
The grade levels that have characterized American education for
the past 100 years appear to be out of step with the growing body of
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evidence concerning individual differences.
The schools must be organized to take full advantage of each
pupil's strengths and build on them. The norms of expectancy within
the school must be broadened to reach the individual. This can be done
oy departing from the traditional graded organization and adjusting each
child's program upward or downward to insure maximum individualization.
The educational park concept is premised on the desire to attain
maximum instructional flexibility
,
e.g., non-gradedness, differentiated
staffing, optimum use of facilities, while still focusing attention on the
individual needs of the student. Bigness does not necessarily lead to
impersonality
. By the same token, the mall neighborhood school does
not insure individual attention for the student.
There is a direct relationship between a pupil's self-image and
his achievement. How he sees himself is an important factor in determin-
ing his motivation level, which in turn affects ability to achieve. A
student who feels he is worth something generally achieves better than
one who has a negative self-image. Individual attention is critical in
helping create a positive self-image.
The educational park or 11 school within a school' concept
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facilitates individualization through the deployment of teacher and
administrative teams. The conservation of time and talent realized by
the team approach is fed back into the program in the form of added
individual attention for students. Rather than experiencing the dehuman-
izing frustration associated with being lost in the masses, the student is
able to retain his identity and still enjoy the benefits of centralized
facilities and services.
The continuum of education today extends from the "cradle to the
grave 1 • The typical kindergarten through senior high span is no longer
adequate. Communities are demanding programs which begin early in
the pre-school years and follow the individual through adult life. This
is as it should be since the citizen will be asked to support the schools
not only until his children graduate but long after. He should be permitted
to enjoy the auditoriums
,
gymnasiums, and libraries his money helped
build. The educational park can become the focal point of community
activities, which will promote increased utilization and better community
understanding as well as acceptance of its schools.
closed circuit television can be employed at a lower cost and the
talents of the staff utilized at the central studio without loss of time.
The professional preparation of teachers could be enhanced in the
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Dark through a well-developed program with a cooperating university:
student teachers would be employed and a differentiated staff plan
utilized effectively. This would permit the teaching of actual instruc-
tional skills at the park in a living setting. Team teaching would also
allow the assignment of tasks and maximum utilization of talents.
Differentiation of administrative staff is as practical as
differentiation of teaching staff. Many of the chores requiring several
administrators in the neighborhood school could be consolidated, allow-
ing more efficient operation. For example, there could be one elementary
curriculum leader for all four schools with special assistants to concern
themselves with the Improvement of classroom instruction. The routine
paper work could be handled by one central elementary office, thus allow-
ing more time for instructional services that administrators should be
offering.
Community involvement can be realized in the park, thus avoiding
the oroblem of community control. By decentralizing the central office
staff and appointing a park administrator, the Board can also allow a sub-
unit made up of parents being served by the park to contribute in the
decision-making process. This will result in greater understanding of the
school program and should facilitate greater community cooperation.
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* have limited the summary of advantages to the academic area.
There are many more. One of the strengths of the nark idea lies in its
potentialities for economies of scale. There is the danger, however,
that Proponents eager to gain acceptance of the park, will overemphasize
the bargain aspects of such schools. It must be noted that certain tools,
which are important to teachers, will not be less expensive. Quality
books in sufficient quantity, audio-visual equipment, laboratory equip-
ment and other movables will not be cheaper because they are located in
the park. The tools the teacher uses on a day-to-day basis affect his
feelings about the school and the job. It will not pay to scrimp on such
facilities
. Should that occur, teachers will more than likely conclude
that the educational park is another attempt to coat the pill of inadequate
city school facilities.
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TABLE I
POPULATION 1930 - 1968
no
TABLE I
POPULATION 1930 - 1968
ESTIMATED AND ACTUAL
Collier County, Florida
Appendix B
.
Annual Rate of
Population Increase ( %
)
1930 2,883*
1940 5,102* 5.85
1950
6 ,448* 2.42
1960 15,753* 9.24
1963 21,750 11.35
1965 25,200 7.93
1966 26,500 5.16
1967 29,000 9.43
1968 31,500 8.62
*U.S. Census figures.
Source : Florida Statistical Abstract, 1969
College of Business Administration
Florida.
Edition
,
University
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TABLE II
POPULATION GROWTH AND DISTRIBUTION
Collier County, Florida
1966 - 1977
1960 1966 1967 1968 1969
Estimated
1970 1971
City of Naples 4,655 8,500 8,900 9,600 10,400 11,300 12,200
grounding Area 4,478 8,100 8,500 9,100 10,100 10,900 11,300
Golden Gate - 300 400 900 1,200 1,700 2,300
Town of Imokalee 3,224 6,100 6,600 7,000 ‘ 7,300 7,600 7,800
grounding Area 1,579 3,300 3,600 3,900 4,100 4,300 4,500
City of Everglades 552 700 700 800 800 900 900
rrounding Area 985* 1,300 1,400 1,500 1,600 1,700 1,900
Marco Island 2 80* 300 500 1,000 1,800 2,600 3,400
tal County 15,753 28,600** 30,600 33,800 37,300 41,000 44,300
University of Florida
1969 Estimate 26,500 29,000 31,500 36,600
stimated
rovisional Estimate - University of Florida
112
'City of Naples
Surrounding Area
Golden Gate
Town of Immokalee
Surrounding Area
City of Everglades
Surrounding Area
Marco Island
Total County
University of Florida
1969 Estimate
Appendix C
TABLE II
POPULATION GROWTH AND DISTRIBUTION
Collier County, Florida
1966 - 1977
1972 1973 1974 1975 • 1976 1977
13,100 15,000 16,500 18,100 19,600 21,100
11,800 12,900 13,600 14,500 15,200 16,100
2 ,900 3,500 4,100 4,700 5,300 5,900
8,000 8,200 8,300 8,400 8,500 8,600
4,700 4,900 5,000 5,100 5,200 5,300
1,000 1,100 1,200 1,300 1,400 1,500
2,100 2,400 2,700 3,100 3,500 4,000
4,200 5,000 5,800 6,600 7,400 8,200
47,800 53,000 57,200 61,800 66,100 70,700
48,800
TABLE III
NATURAL INCREASE IN POPULATION, 1963 - 1968
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TABLE III
NATURAL INCREASE IN POPULATION, 1963 - 1968
Collier County, Florida
Year B D NI_
1963 410 179 231
1964 431 212 219
1965 429 277 152
‘
1965 448 288 160
1967 522 294 228
1968 558 344 214
NI = B - D, where
B = number of births for year
D = number of deaths for year
NET POPULATION IN-MIGRATION, 1963 - 1968
Collier County, Florida
Year Li L2 NI IM
1963 19,600 28,800 231 969
1964 20,800 22,700 219 1681
1965 22,700 25,600 152 2748
1966 25,600 28,600 160 2840
1967 28,600 30,600 228 1772
1968 30,600 33,800 214 2986
nM ?2 - (Pi + NI), where
IM = net in-migration
Pi = population estimate for previous year
P2 = population estimate for measurement year
NI = natural increase
TABLE IV
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TABLE IV
RETAIL TRADE
Naples and Collier County, Florida
IS 6 3 and 1967
All Establishments Establishments with Payroll
Number
Sales
($1,000) Number
Sales
($1,000)
Payroll entir
Year ($1,00
.9 6 3
Collier 280 32,823 216 31,563 3,442
Naples 176 22,761 146 22,303 2,706
.967
Collier 374 53,645 261 50,704 5,600
Naples 235 40,610 180 39 ,043 4,353
ilource: U. S. Census Bureau
TABLE V
VALUE OF BUILDING PERMITS, 1960 - 1968
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TABLE V
VALUE OF BUILDING PERMITS, 1960-1968
Collier County, Florida
Calendar
Year
City of
Naples
Unincorporated
Territory
1960 $ 5,341,294 $ 2,170,000
1961 5,982,003 5,122,342
1962 8,571,646 3,324,533
1963 9,589,701 3,338,885
1964 12,940,451 4,543,590
1965 15,581,317 8,062,696
1966 11,282,685 10,981,379
1967 14,067,807 14,394,361
19,975,9981968
TABLE VI
ACTUAL AND ESTIMATED ENROLLMENT, 1-5
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TABLE VI
ACTUAL AND ESTIMATED ENROLLMENT
Collier County Schools
1964-65 - 1979-80
GRADES 1-5
Year
Naples-Marco
Sept. Feb.
Everglades
Sept. Feb.
Lnmokalee
Sept. Feb.
County Total
Sept. Feb.
1964-65 1321 1406 158 167 763 1189 2242 2762
1965-66 1492 1597 171 178 934 1355 2597 3130
1966-67 1673 1831 180 199 1016 1468 2869 3498
1967-68 1892 2044 175 208 991 1444 3058 3696
1968-69 2166 2386 173 204 897 1335 3236 3925
1969-70 2471 183 966 3620
1969-70 2696 214 1375 4285
1970-71 2792 3046 190 225 1014 1416 3996 4687
1971-72 3154 3441 198 236 1065 1458 4417 5135
1972-73 3564 3883 206 248 1118 1502 4888 5633
1973-74 4027 4387 214 260 1174 1547 5415 6194
11974-75 4550 4957 223 273 1233 1593 6006 6823
; 1975-76 5141 5601 232 287 1294 1640 6667 7528
11976-77 5809 6329 241 301 1359 1689 7409 8319
11977-78 6564 7151 250 316 1427 1739 8241 9206
11978-79 7417 8080 260 332 1478 1791 9155 10203
11979-80 8381 9130 271 348 1573 1844 10225 11322
TABLE VII
ACTUAL AND ESTIMATED ENROLLMENT, 6-3
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ACTUAL AND ESTIMATED ENROLIMENT
Collier County Schools
1964-65 - 1979-80
GRADES 6-8
Year
Naples
-Marco
Sept. Feb.
Everqlades
Sept. Feb.
Immokalee
Sept. Feb.
County Total
Sept. Feb.
1964-65 706 704 72 71 389 476 1167 1251
1965-66 778 811 76 79 416 497 1270 1387
1966-67 870 917 77 82 426 559 1373 1558
1967-68 987 1067 73 76 437 552 1497 1695
1968-69 1140 1243 75 89 416 551 1631 1883
1969-70 1375 101 450 1926
1969-70 1417 94 567 2078
11970-71 1553 1615 106 100 459 584 2118 2299
L971-72 1754 1841 111 106 468 601 2333 2548
L972-73 1982 2098 116 112 477 619 2575 2829
1973-74 2239 2391 122 119 487 637 2848 3147
JL974-75 2530 2725 128 126 496 656 3154 3507
1975-76 2858 3106 134 133 506 675 3498 3914
.976-77 3229 3540 141 141 516 695 3886 4376
.977-78 3648 4035 148 150 527 715 4323 4900
.978-79 • 4122 4599 155 159 537 736 4814 5494
979-80 4657 5242 163 168 548 758 5368 6168
!
1
TABLE VIII
ACTUAL AND ESTIMATED ENROLLMENT, 9-12
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TABLE VIII
ACTUAL AND ESTIMATED ENROLLMENT
Collier County Schools
1964-65 - 1979-80
GRADES 9-12
Year
Naples-Marco
Sept. Feb.
Everglades
Sept. Feb.
Immokalee
Sept. Feb.
County Total
Sept. Feb.
1964-65 875 861 70 69 235 247 1180 1177
1965-66 926 925 84 83 292 305 1302 1313
1966-67 954 967 82 87 311 305 1347 1359
1967-68 1085 1087 93 97 322 319 1500 1503
1968-69 1300 1246 86 83 304 333 1690 1680
1969-70 1497 89 365 1951
1969-70 1497 87 365 1949
1970-71 1661 1661 93 91 394 394 2148 2146
1971-72 1843 1843 98 96 425 425 2366 2364
1972-73 2045 2045 103 100 459 459 2607 2604
1973-74 2269 2269 108 105 496 496 2873 2870
1974-75 2518 2518 114 111 536 536 3168 3165
1975-76 2794 2794 119 116 579 579 3492 3489
1976-77 3101 3101 125 122 625 625 3851 3848
1977-78 3442 3442 131 128 675 675 4248 4245
1978-79
.
3820 3820 138 135 729 729 4687 4684
1979-80 4240 4240 145 141 787 787 5172 5168
TABLE IX
ACTUAL AND ESTIMATED ENROLLMENT, 1-12
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TABLE IX
ACTUAL AND ESTIMATED ENROLLMENT
Collier County Schools
1964-65 - 1979-80
TOTAL GRADES 1-12
Year
Naples-Marco
Sept. Feb.
Everqlades
Sept. Feb.
Iirrrokalee
Sept. Feb.
County Total
Sent. Feb.
1964-65 2902 3007 300 307 1386 1912 4588 5226
1965-66 3196 3305 331 338 1642 2159 5169 5802
1966-67 3497 3715 339 368 1750 2332 5586 6415
1967-68 3964 4198 341 381 1750 2315 6055 6894
1968-69 4606 4893 334 376 1617 2219 6557 7488
1969-70 5343 373 1781 7497
1969-70 5610 395 2307 8312
1970-71 6006 6322 389 416 1867 2394 8262 9132
1971-72 6751 7125 407 433 1958 2484 9116 10047
[1972—7 3 7591 8026 425 460 2054 2580 10070 11066
1973-74 8535 9047 444 484 2157 2680 11136 12211
1974-75 9598 10200 465 510 2265 2785 12328 13495
Il975—7 6 10793 11501 485 536 2379 2894 13657 14931
11976-77 12139 12970 507 564 2500 3009 15146 16543
1977-78 13654 14628 529 594 2629 3129 16812 18351
1978-79 15359 16499 553 626 2764 3256 18676 20381
1979-80 17278 18612 579 657 2908 3389 20765 22658
TABLE X
BUILDING NEEDS, Naples-Marco Area, K-5
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TABLE X
BUILDING NEEDS
Naples -Marco Area
lementary - K-5
Current Pupil
School Grades
Dec. 1969
Enrollment
Pupil
Stations^
Recommended
Pupil Stations 2
Station
Status
Ion K-5 710 590 515 -195
e Park 1-5 543 600 525 -18
Gate K-5 765 600 525 -240
dowlawn K-5 760 650 575 -185
jnie Barfield K-5 81 75 0 -81
2859 2515 2140 -719
Date
Projected Dec. 1969
Enrollment Enrollment
Current
Increase Status
Pupil
Stations
Needed
•tember 1973 4027 2859 1168 -719 1887
•ruary 1975 4957 2859 2098 -719 2817
>tember 1979 8381 2859 5522 -719 6241
>ruary 1980 9130 2859 6271 -719 6990
Purvey of School Plants , Collier County Schools, Florida State Department
3 f Education, *r"allahassee , Florida, Oct. 19 69 , p
.
4 8
.
[bid.
TABLE XI
BUILDING NEEDS, Naples
-Marco Area, 6-8
Appendix L
TABLE XI
die - 6-8
BUILDING NEEDS
Naples-Marco Area
ool Grades
Dec. 1969
Enrollment
Current
Pupil
Stations"1
Recommended
Pupil Stations^
794
Pupil
Station
Status
+ 84Naples 6-8 710 934
view 6-8 738 706 565
-173
1448 1640 1359 -89
e
Projected
Enrollment
Dec. 1969
Enrollment
Current
Increase Status
Pupil
Stations
Needed
ember 1974 2530 1448 1082 -89 1171
uary 1975 2725 1448 1277 -89 1366
lember 1979 4657 1448 3209 -89 3298
uary 1980 5242 1448 3794 -89 3883
vey of School Plants
,
Collier County Schools
,
Florida State Department
Education
,
Tallahassee
,
Florida, Oct 1969
,
p. 48
.
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SURVEY OF FORTY-FOUR PARK PLANS
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ABSTRACT
Development of a Model Education Park, University of
atAmherst, 1970-1972. (September 1972)
.
Massachusetts
John A. Murphy, B.3., North Adams State; M. Ed. University
of Massachusetts.
Directed by; Dr. Richard Clark.
This dissertation presents the Education Park as a partial solution
to problems facing school administrators throughout the Nation. This five-
chapter study presents the Education Park as an educational and organiza-
tional procedure designed to promote such goals as racial integration and
improved quality of education. The writer has attempted to formulate a
hypothetical model that will assist the practicing administrator in his
exploration of the Park. The Park is designed in a real setting and was
developed around real problems. The dissertation traces the history of the
Education Park movement in the United States, reviews several projects
that have been proposed throughout the Country giving a broad geographical
and population cross-section, postulates reasons for the failure or success
as Education Parks, describes the physical setting for the hypothetical park
and formulates the hypothetical model which contains the predicators for
success
.
The subject of Chapter I is the history of the Education Park movement.
It relates some of the significant contributions that have been made in the
2development of the concept. The major focus is on the various ration-
ales which have been presented in Park development. The Chapter
addresses itself to the political and social as well as educational
origins of Park planning. The Chapter also gives the reader an overview
of some of the different types of Parks which emerged.
Chapter II reviews the efforts made in several communities which
have gone through the development of the rationales for and models of
Education Parks as they were described in Chapter I. This Chapter
includes the results of first-hand interviews with school administrators
who were directly involved in planning Parks. The major emphasis in this
Chapter is on the real problems faced as people moved from the develop-
ment of a concept to an attempt to implement the same. This Chapter
provides the reader with a perspective on the realities of implementing
a variety of Park concepts in real school districts in real time.
The burden of Chapter III deals with the nature of the community for
which the hypothetical Park is styled. It reviews statistical data relative
to the growth and building needs, the sociology of the community and a
review of the current educational program. Naples, Florida, located in
southwest Florida, is the community used as the model for this paper.
The various studies used in Chapter III will also give the school
3administrator an example of the kinds of data he must collect when
preparing for an Education Park.
ihe subject of Chapter l\f is the development of the hypothetical
model. This Chapter is designed to take the reader step-by-step through
the process of planning a Park and finally constructing that Park. The
Chapter deals with the justification for Park planning on both educational
and economic levels. It addresses itself to specific problems faced in
those communities studied and attempts to structure an environment that
will overcome those obstacles.
Chapter V gives a review of the educational advantages that the
Education Park has for Naples, Florida. It reviews the various educa-
tional problems that can be handled more effectively in a Park setting
and also explores the various sociological problems of this community
that can be dealt with more effectively in a Park setting.
The dissertation, as a whole, sheds light on a number of signifi-
cant issues. It clearly points out the effect that the racial problem has had
on the history oi the Park movement. The dissertation also gives insight
into the size of the problem in planning for Education Parks through recog-
nition of some of the complicating factors; rapidly increasing enrollments
together with accelerating social change and the consequent need for more
4ochool facilities during a time of rising prices and competition for tax
dollars. The dissertation also provides some much needed information
about practical experiences faced in school districts that have attempted
planning. It provides the reader with answers to such questions as
optimum site selection, size and design, grade organization and
administration, educational programing and use of specialized facilities,
staff and equipment. It deals with the related problems of city planning,
renewal plans, zoning and transportation, and the sociological and
psychological influences of the Education Park on pupils, parents and
the entire community.

